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ABSTRACT

~ In July 1970 the Texas Educatiqn Agency was funded by the U. S. Office

of Education for a project to strengthen the dissemination function of
- state departments of education. Among objectives of the project were

to (1) clarify understanding and increase knowledge of the dissemination
function, (2) strengthen the state as an information link between sources
of infoxrmation and practitioners in schools, (3) provide a forum for the
exchange of ideas, and (5) enhance communication between state departments
of education and the U. S. Office of Education. ST

... Under the direction of a steering committee composed of representatives
from Ohio, South Carolina, Massachusetts and chaired by Texas, the project
concentrated efforts upon two national conferences, one held in Austin,
Texas, in November 1970, and the second, in Columbia, South Carolina,
in May 1970. Designed to bring together those responsible for dissemina-

i tion at the state level, the conferences provided opportunities (1) for

—eoee—presenting_information .about dissemination=-=its elements, opexation, and

promising practices, and (2) for improving communication between and among
state departments of education and the U. S. Office of Education. Each
conference offered both large group presentations by recognized authorities
on dissemination and small group discussions: In addition, full reports
) of each meeting were sent to all participants. Evaluation of the conferences
N indicated that objectives of the project were being met.
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INTRODUCTION

Basic to the development of the project to strengthen the dissemination
function in state educational agencies were two assumptions:

. Continued improvement in education”is largely dependent upon
information from research and development and exemplary programs
and practices reaching concerned audiences in local educational
agencies. -

. To ensure the necessary flow of information, there is a compelling

... need to strengthen the dissemination function in state educational

~ agencies.

Although the dissemination function, which results in diffusion, adap-
tation and adoption, had been required by most Federal programs for some
years, state efforts still appeared fragmented. Many state educational

‘agencies lacked a central locus for dissemination; there was a lack of

communication among the states and no' established mechanism for achieving
such coomunication. Cognizant of the“problem, the United States Office
of Education through the National Center for Educational Communication
had sponsored a national conference in December 1969 to bring together
those state people responsible for dissemination. It was from that

'; conference that the idea for the project described in this final report

deve! oped. ;
The pruject, funded through Texas and directed by a steering committee
composed of Texas, Ohio, Massachusetts, South Carolina, and Utah, was

‘designed to involve representatives of all states and territories. The

project was designed to enhance the dissemination capabilities of state

~educational agencies. Project goals were identified as follows.

1. To clarify understanding of the dissemination function of state
departments of education and the relationship of such activity
to the continued improvement of education.

2. To increase each state's knowledge of the dissemination functiom.

3. To strengthen each ctate to serve as a linkage between sources of
knowledge about educational practices and practitioners in local
education agencies. "

4. To develop alternative organizational models for the dissemination
function in state departments of education.

5. To provide a forum through which each state department of education
may benefit from every other, partly through the reporting mechanism
to be established and partly through the face-to-face exchange of
ideas.

1



6.
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h

To increase the two-way flow of informatibn threugh established
channels such as ERIC, including the identification of exemplary
programs and practices and collection and dissemination of infor-
mation about them. ,

To provide for joint planning between state departments of education
and the U. S. Office of Education which would enhance relationships
and facilitate cooperative endeavors. -




PROCEDURES and RESULTS

The first actiﬁity of the project was to name a steering committee to

i be chaired by Texas and to be composed of representatives from Utah,
ﬁh Ohio, Massachusetts, and South Carolina. In July, 1970, the five-member

. committee met for the first time in Dallas, Texas. Also present were

e the project officer, Dr. Lee Burchinal, Assistant Commiszsioner, National

LY S E
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v : Cemnter for Educational Communication; and Mr. Charles Nix, Associate

Commissioner for Planning, Texas. During the two-day meeting the com-
mittee took the following actioms: .

The group defined dissemination as tne sending of educational

. information to a variety of audiences” through a variety of means

and techniques for a variety of purposes. Educational information
was defined as evaluative information, information about promising
educational practices, and information from educational research
and development, and such sources as ERIC and PREP.

Objectives of the project were refined and the following were

Ce

adopted:

. to clarify understanding of the dissemination function of state
departments of education,

. to increase knowledge of dissemination,

. to strengthen the state as the link between sources of information
and practitioners--users of information--teachers, administrators

and others, and

. to provide a forum for the exchange of 1ideas.

.ot
e a

- The committee also developed a plan, including ub}ectives and progra.,

for the first major project activity, a national conference on di.
semination to be held November 5-6, 1970, in Austin, Texas. The
conference was planned as the first in a two- conference series.

(Copies of the report of the July meeting of the steering committee ind
other pertinent materials are included as Appendix A.)

“ On'September 10-11, 1970, the steering committee met in Austin to complete
plans for the conference. Steps taken in preparation for the conference
- included the following:

Each chief state school officer was- informed of the nature of the
project, itg goals and activities, and was asked to participate
by having'a representative attend the two proposed conferences.
To ensure continuity to earlier activities, each comnissioner or
superintendent was sent the name of the person who had been de-
signated as the state's representative at the first national dis-
emination conference sponsored by the U. S. Office of Education
(USOE) in December, 1970.

7



b. Although the project was not designed to gqtﬁgr data nor was its
purpose research, an informal survey of the\operation and organi-
zation of current dissemination programs was, undertaken. The
information was to serve as one of the 1nput§'for planning project
activities. Answers were sought to such‘queStionsfd% "Are dis-
semination activities centralized or coordinated within state

departments of education? ,If so, where is responsibility assigned?"
The steering committee felt that such information would be indicative
of the way in which chief state school officers viewed dissemination

and the importance they attached to the function. Forty-four of

the chief state school officers responded to the request for infor-

mation. Twenty-seven reported some centralized organization or

assignment of the dissemination function.  Although from the desig- o
nations of the various operating units it is not possible to determine
their full scope of responsibility, it would seem that a major area

of concern is identified in the unit title. If this conclusion is
warranted, it appears that 14 of the state qducational agencies
(SEA's) replying to the question assign responsibility for the

—-dissemination_of educational information to an office having public

information or public relations responsibilities as a primary func-

tion; eight assign dissemination to an office performing some type
of "information services"; one, to an office performing "technical
assistance"; one, to the "research coordinating unit"; one, to a

vdivision of dissemination"; and one, to a "dissemination and dif-

fusion unit." Since the SEA's were not asked to describe the functions
performed by.the centralized informational unit, further conclusions
about the organizational status in the departmental structure, cannot

be drawn. Although the data gathered in the informal survey does
not lend itself to statistical treatment, it does provide the basis
for the following generalizations:

. Dissemination in state departments of education is fragmented;

there appears to be a lack of coordination of dissemination
activities.

43
-4

R N
o . There may be a lack of commitment to dissemination as a major

function of an SEA.
c. Packets of materials were prepared for each participant.

d. Plans for the November vunference were completed including
mailing invitations and other information to the 50 states
and territories. ‘ :

(Copies of the report of the second steering committee meeting-and:other
pertinent materials are attached as Appendix B).

On November 5-6 representatives of 40 states assembled in Austin; 12 of
those attending had attended the previous conferences sponsored by the
USOE. The conference was designed to provide an opportunity fqr;part}ci-

L P,
pants: LS e, .
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to become acquainted with the Dissemination Project,

. to ®e brought up to date on ERIC and other USOE dissemination
action efforts, .

. to gain information about the current state of the art of the
dissemination function in SEA's,

. to exchange ideas about dissemination practices and programs,

+ to hear reports on selected best practices, and

%3' . to become familiar with the elements of a good dissemination
v - program. '

‘The 40 official participants represented a variety of backgrounds and

assignments: ten reported.primary responsibility fo; public information
Ry and publications; 11, for information services of some type, including
Lo resource centers or referemce libraries; nine indicated some general

major responsibility was dissemination for some Federal pro3rams, Title
111, for example; and four were in research offices of one kind or,
another. This diversity reflected the ‘nformation abnut the status

of dissemination which had been gathered earlier. A source of strength
on the one hand, the wide divergence in interests, skills and assignments
also presented a major problem~ "how to meet the needs of each individual.

During their two-day heetiné; participants listened to reports and major
addresses in general sessions and shared ideas in small groups.

a. Participants were brought up to date on dissemination activities
at the state and Federal levels. Reports were “given on “(1) the
Dissemination Project; . (2) national efforts in dissemination,

(3) the results of the informal survey; and (4) the three model

- projects funded under the National Center for Educational Communi-
‘cation in Oregon, Utah, and South Carolina, and (5) current best
dissemination practices.

b. They heard a recognized authority in dissemination, Dr. Paul D.
o Hood, Far West Laboratory for Research and Development, describe
- the elements of a good dissemination program.

c. In small group discussions, participants exchanged ‘information about
current and promising practices.

d. They also received packets containing samples of state department
of education efforts for furthering usage of PREP and ERIC; a biblio-
graphy on research utilization; and other pe:tinent material.

(A copy of the Conference program and materials which were distributed to -
all participants are included as Appendix C.)

—assigmment;-such—as—curriculum-or-planning-consultant;- six—said-their— - — —

L 3 o S)
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@ The first evaluative data gathered by means of a simple questionnaire at
T the last session indicated that, in general, the conference had met

ﬂ;f objectives. Sixty-five percent of the participants reported that the
W conference had met their expectations "much" or "to a great extent."
I A majority indicated that various segments of the program had increased

knowledge "much" or "to a great extent." Seventy-two percent said the
small group sessions had provided a forum for the exchange of ideas
and 67 percent were. of the opinion that the conference had given

them an opportunity tc express ideas Jabout dissemination. A last
question asked for specific recommendations which could be used as
guidelines for planning the second of the two-part series.

Suggestions ranged from providing more opportunit*es‘fur—smail—group e '
exchange of information about programs and practices to providing for L
exhibits of materials produced by the various states.’ Because short-

necessarily indicate the true value of a conference, the projecﬁ\built
into its evaluation design the gathering of data concerning the first
conference at the close of the second. It is interesting to note that
*m_r._r«~"mmthe~comments,onerhereyaluanipn,also,rerlec;ed the_great_diversity of
i ‘practice and organization among SEA's. (A-copy of the evaluation form
B . and responses is included as Appendix D.)

In January, 1971, a report of the conference was sent to all participants;
it included a roster. the project summary and print copies of wvisuals used,
and a conference summary--highlights of Dr. Burchiral's speech, DIr. Hood's
speech, a brief report on the informal survey of dissemination c¢rganization
and practices, brief reports of the three model dissemination projects,

and summaries of the small group and panel discussions. (A copy of the
Conference Report is included as Appendix E.)

On March 11-12, 1971, the steering committee met once again in Austin to.
plan for the second of the two-conference series, this one scheduled for
May 5-6 in Columbia, South Carolina.

a. The steering committee reviewed the progress®of the p:oject with
special emphasis upon the evaluative data from the first conference.

W e

b. A research utilization specialist from the Austin area met with

r, the steering committee to assist members to develop the program .
s for the conference. The program for the May meeting was pianned %
?f‘ in light of (1) project goals and objectives, (2) evaluative data,

¢ o and {3) recommendations from the research utilization consultant.

i c. Invitations were again issued to all 50 chief state school officers
__to send a dissemination representative to the conference. And once
again, the names of the representatives to the earlier conferences
were included. (A copy of pertinent materials is included as Ap-.

. pendix F.)

On May 5-6, representatives from 42 states, two more than were represented "
- in-Austin, met in Columbia, South-Carolina. --Twenty-six of the 42 official

o 10 .

Ve




representatives had alsc attended the Anstin meeting; 12-had attended all
three national conférences. qpecific conference objectives included pro-
viding an opportunity for participants to: '

« continue to increase knowledge ‘'of the dissemination func’ion in [
SEA's, . : =

. gain a deeper understanding of the process of research utilization
~and its relationship to their particular jobs,

. to continue the exchange of ideas between arid among states, and
. to enhance the dialogue between the states and USCE. ..

During the two-day meeting, the program once provided for general and. small
group sessions. Participants heard Dr. Paul A. Leary, West Virginia Univ-
ersity Rehabilitation Research and Training Center, discuss "Research
Utilization: An Action Guide for the Change Agent"; explored in small
group discussions implications of his talk for their particular jobs; '
were brought up co date on activities of NCEC; saw the premier showing

work together to strengthen dissemination efforts, and heard reports of
six promising practices. Especially valuable were the discussion groups
which analyzed two major questions: How can the USOE help strengthen

“of the Educational Products Display,“di§c0ssed“how*USOE‘and*states*couid—-~«-*~—~

state dissemination staffs and their efforts? How can states help strengthen

‘'USOE efforts? Several recurring key issues were reported by the groups:
training, commitment to dissemination, and lines of- communication from
USOE to SEA's. :

. The majority of the discussion groups suggested that USOE provide
training sessions in disseminatfor pizctices for state: personnel
in addition to continuing,the‘ar'«xl d’ssemination conferences.

. Two groups suggested that the Council of Chief State School Officers
be asked to make a definite commitment to state 1eve1 information
dissemination in all forms.

. The need was also exprnssed for identifying one person or office at
the SEA as a dissemination representative through whom all dissemi<
nation mail from USOE could be channcled.

Each conference participant received a copy of A Guide to Innovation in
Education by Ronald G. Havelock. (The conference Program and related
“materials are included as Appendix G.)

Evaluation of the conference indicated that, in general, both project and
conference objectives were being met. Nineteen of the people completing
the questionnaire had attended both project conferences. Of this number,
15 said the Austin conference had provided-information helpful in their
jobs. Specifically,’ five indicated that they haj tried some new dissemina-
tion ideas because they had attended the November conference; eight said
they had contacted another participant to share information; 12 said they
had gotten in touch with another participant to secure information. Es-

T tablishing an information network of people with similar responsibilities




was ranked as the most helpful experience of the project; strengthening

lines of communication to and from USOE as next. --Ten people considered

participation in the project since November-'"very helpful"; seven,

e "gomewhat helpful." No one indicated that it had been of little or no

fﬁf“ help. Reactions to the May conference were also, in general, positive.

i ' Again, a large majority, 87 percent, felt the conference met expectations
"much" or "to.a great extent" ani a majority felt that specific coh='%, s
ference activities increased knowledge of various topics such as (1) how :

_ research findings can be moved into educational practice,and (2) promising
“dissemination practices. Eighty percent felt that the small group. 5
sessions prcvided a forum for the exchange of ideas. (A copy of the ! :
fu11 evaluat;on report with comments is included as Appendix H.) . S -

R

. summaries of promising practices,'w_q

. a copy of Dr. Leary's speech, and

. “summaries of small group discussions. T~

(A copy of the packet is included as Appendix I.)

oz
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' CONCLUSIONS AND RECOMMENDATIONS

ialysis ‘of conference participants with their diversity of backgrounds
‘and assignments indicates that there -is still need for.comtinuing acti-
‘vities ' to focus attention upon dissemination as a major function:.of .

tate' educational agenciés. ' However, evidence can be found that'a na-
‘tional project:is a step toward sshieving recognition of the dmportance

Sl o dissemination. ' For example, at the November 1970 conference only

12 participants had attended the December 1969 conference. At:the May

1971 conference, 26 of those present had also attended the November
. conference. 1t appears that chief state school officers are becoming

“aware of the mmed for continuity in dissemination responsibilities and
are taking advuntagg‘ofvopportunit}el to strengthen staff understanding

““and skills.

A review of the evaluation of the major project activities, the two
_conferences, with special attention to participant's comments and sug-
gestions indicates a continuing need for "training of attending personnel

"’in methods and procedures in dissemination'; "more practical application,"

ngimulation exercises as part of ... model building"s "technical assis-
tance for those states which are still lagging in acceptance of dissemination
as an SEA function"; "more 'how-to' ... training sessions." Comynts also
indicate that participants view the "network" concept as helpful and in-
clude specific recommendations for a continuing mechanism to provide for
the contact between and among states. "This group should continue to
meet"; "much of the vslue comes from continued contacts"; "I felt this
_confersnce to be extremely valuable and I hope that they will continue

on a regular basis." Reports from the small groups session reflect this
interest: The majority of the discussion groups recommended continuation
of the annual conferences. .

13
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.. SUMMARY OF STEERING commn' MEETING -

pallas, July 16-17, 1970

- Steering Committee Members

Present: Virginia Cutter, Director of Dissemination, Texas Education
Agency, Project Director

William Crowley, Administrative Assistant to the State
Commissioner, Massachusetts ‘

Richard Dragin, Title III, Ohio
W. B, Ellis, Director Sf Research,-gouth Carolina

Bernard Furse, Administrative Assistant to the State
Superintendent, Utah

Dick Elmendorf, Research 'Auociate, NCEC,' U.SOE,‘Prbject
Officer

Special Guests

Charles Nix, Associate Commissioner for Planning,
Texas _ . ‘

Lee Burchinal, Acting Assistant Commissioner, National .
Center for Communications o

t a1

Discussion Thursday morning centered around éhe féifzﬁing questisﬁs:

1, What is the dissemination function in the SEA? =~ '~ T =
2, In what ways may SEA resources be organized to carry out the
dissemination function? '

' 3, 'How can the dissemination function be managed,.evaluated, and
.eontinuously strengthened (renewal)?’ ) :

As the project seeks to provide answers, 1t will be concerned with (1) deter=
, mining the present state of the dissemination art among SEAs, (2) identifying
alternative approaches to design of the dissemination function, (3) identifying -
ways to establish and/or strengthen dissemination networks or linkages (OE-8EA-
LEA; Labs, National institutions, universities, private sector), and (4) pro-
viding opportunities for strengthening staff competencies in dissemination.

oo
[

rj:),,
.
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The group agreed that for purposes of this prOJeCt the term dissemination

would be: ‘interpreted.to mean those functions of ;an "SEA concerned with:
f;strengthening educational practice through identifying promising’ programsf'
~and. -sending out information about them: through a variety of media ‘toa’
" variety of. audiences including -educational- practitioners and lay public.

ﬁjDissemination, as uged by this project then, includes: gathering.and send-

;;ﬂing out ‘program information (information about innovative and. exemplary ;
. programs and practices, information from research and development, ‘etce)’

. ipablic information, and activities related to making ERIC and PREP widely'

-,known and utilized.

. Further tasks of the steering committee included

' 1. . Planning for a survey of the "state of art";

8¢ identifyins Purpose of such a surVéy “;hmkffff‘”fiﬁ”;;”“f*; o

b. developing a tentative outline of the instrument iﬁ‘*&u
to collect 3= formation . ‘ . .

2. Planning for a November conference as’ first segment of .
' two-part program .

a. identifying broad goals which might be met
through the two conferences

b. identifying specific objectives of first
conference

c.  planning agenda
(See attached materials for details.)
3. Specifying next assignments of steering committee

a. filling in detail of survey instrument and
returning to Virginia Cutter

b.: gsending names of speakers to Mrs. Cutter

The next meeting of the steering committee will be in early September
at a time and place to be designated.

16
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CONFERENCE I | T

November

State-of-the-Art

Orientation to the project

Survey (a. repbrt,of'Pgrt I, b. review of Part II)v
Idehtify-needs>and problems

Exchahge_infprmationh~

Review of studies ‘and projects.aiready done

Update statement from the Office of Education
Efforts of other institutions (regional labs, etc.)

Report of three pilot projects f . ‘,f : RS

CONFERENCE II

Improvement

Case studies "
Exemplary approaches
Policy planniﬂg

Training

17
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OBJECTIVES FOR NOVEMBER CONFERENCE

:igiForum for exchange of ideas

ﬁ*;z; -Selected best practices (Report on three’ Pll°t projects)

;fﬁS;”?Presentation of ERIC - .  \«\
:iﬂfOrientation to project
.QQHS.-‘Updating from Alexandria meeting ‘\\f

ff 6. TReview of the survey "(Results of Part 1, Cxitiqye of Part II)

18
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9:30-10:30

10:30-10:45

10:45-11:45

11:45- 1:15

1:15- 2:00

2:00- 4:30

8:30- 9:30
9:30~ 9:45

D ..9:45-10:30
10:30-11:15
11:15-11:45

' 9:00- 9:30

adeMe

p.m. :

a .. m .».A

.Updating continued ;

NOVEMBER”CONFERENCE AGENDA .

Orientation to the project and this conference
(visual presentation)

Updating state-of-the-art (follow-up of Alexandria
conference) (Havelock Study, Brickell: Study)
ERIC PREP NCEC, Model SEA ProJects

Coffee

Luncheon X o , . '.Q o CL it

Survey (Report on Part I; Review of Part II)
Instructions for small groups -

Small groups ' e ‘ L e
1. critique of survey design (30 minuteb)
2. promising pxactices, constraints

Sm2ll group leaders and. rocnrﬂnru nnlv, enyrbeqire
results of small group meetings

Panelz‘ summary of promising proctices andfconstraints
Coffee

Presentation: elements «f a.good diesémination:program‘
Audience response to presentation Q & A)'

Wrap up; where do we go from heve?

19
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 FONCIIONS OF SEA
SEA Functlons o

xtérnal :

jAccreditation | : | _
Licensing, Certification , | N .
R:&:D. (Produce and Identify) o SRR e
‘Staff Developnent  |Reglation B LT N
huditing:(fiscal) - | _ AL
‘Congultative Services | 1 R * |Local [
TDissemination S ¢ | Information - == --|Declsion b
2 k B caren emd | Makers "
pPublicatiOns T T e (Pt
Hanagenent Tnforation | el Haststance [
Evaluation/Honitoring . - ol L
“Funds Managenent (Applications f R
 Approval, Criterda) ' - | Resource Distribution|
Program Operation o e—— |
Resource Generation
- Planning (NA, Goals /Objectives
" Progean Design) - . -
“Leglslative end Polley | . R
‘Development . | } : L e
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Major items of business were clarifying objectives for the~November conference,
finalizing conference agenda, developing a discussion guide, and refining the
i

i;[Richard Dragin, Title 111, Ohio

o W. E. Ellis, Director of Research, South Carolina

- Dick Elmendorf, hesear»h Associate, NCEC USOE Project
' Officer e I o . :

iTAg:.ncy, Project Director

?”SUMMARY or STEERING COMMITTEE MEETING

AUSTIN SEPTEMBER lO-ll 1970

4

Kenneth,Lindsay, Director, Iechnical Assistance Program,
T Utah , _ . L

]

Absent. William Crowley, Administrative Assistant to the L

--State Commissioner, Massachusetts

'

R
oL
* -~ -
e

surVey instrument.

Conference objectives are:

i
r

‘ 5‘ﬁTo provide an opportunity for participants

A plan for acquainting chief state school officers with the project and For

to become acquainted with the Dissemination Project

'tovbe brought up to date on ERIC and other USOE_efforts

to gain information about the current state of the art
of the dissemination function in SEA's
’ ' . S : i .

to exchange‘ideas-about,dissemination practices"and programs’,

¢

_to hear reports on selected best practices

t6’ become familiar with the elements of a good dissemination

program

inviting them to send representatives to the conference was developed. A

* copy. ‘of the material mailed ‘on September 25 is attached. -
participants are named, an updated agenda and other materials will be mailed

directly to them. A copy of the revised program is attached,

v

Dx.

E 3ar will extend the official welcome to Texas...

e TR AR :
S -'U.l‘_._,,.\' LR SR AL S (R B A R TERTT I A PN [ NS

As conference

You'll note

‘uthgt_Dr, gaul Hood has accepted. our invitation to speak on Friday';November 6,
.. @nd:




J.‘EKAS EADUCATION AGENUY : S . AUDILN, LRALD
» ;sm‘u: Boutn or EDUCATION ' N R IYIY
o STATE comnssxovx-:n OF EDUCATION
o STATE DEPARTMENT OF EDUCATION

During the past several years a number of national efforts have focused upon

the importance of dissemination of educational information. In December 1969,
___the U. S. Office of Education sponsored ~ conference for dissemination coor-

“dinators from the 50 states and territories for “he general purpose of examining

methods, resources, and organization for making information readily available
-—to—-educators.

One result of that meeting was the developmedt, by Texas, of a project to
. strengthen the dissemination function .in state departments of education.
‘Funded under Title IV, Elementary and Secondary Education Act, the project
- 1s under the direction of a steering committee chaired by Texas ard composed
i of representatives from Massachusetts, Ohio, South Carolina, and Utah.

.Central to the project will be two national conferences for state dissemina- , 8
tion coordinators. (A list of those currently designated by each state as S
coordinator 1is enclosed.) The first conference willibe held in November;

. the second, in the spring. Each state is invited to send gn official repre-
gentative to these conferences. The project will reimburse each ‘official
participant for actual travel expenses and $25 per diem. A state may send o
an additional representative at its own expense if it so desires. Because o
the conferences are being designed as parts of a total effort to improve

. diseemination in state departments of education, the steering conmittee
recommends that the same person be the official state representetivn at S
both conferences. . ‘?,‘ S

'Scheduled for November S and 6 in Austin, Texas, the first conference in
the series will provide opportunities for participants

.  to review the current "state of the art" of dissemination
scross the nation

» to exchange ideas about dissemination activities

. to hear a nationall& recognized authority discuss
"Elements of a Good Dissemination Program.'

24

an

: *"*/ fm(.,, ,';1::

it WIS e A I g &




.:Page 2

~ We believe it would be helpful if your representative could

. make a brief report to key staff members in your ‘department
~ sometime following the November conference

«. assist the steering committee in identify’ag needs. for
staff development, or training activities :

. uttend both conferences

W\
i

As a first step in planning\project activities, we are seeking information
.about the current "state of the art" of dissemination. The steering committee
bas developed:a questionnaire‘which asks about.organization and budgeting for

diassmination. A second . surve§ to gather information about specific disseminafb

" tion activities will be presenred Lo conference participants in November for
their reaction and suggestions for imjxcvement. At this time would you or

_ wouxr disseminaticn coordinator please complete the enclosed questionnaire and -
veturn it to me along with the name»of the person whom you have designated to
attend the confrrence, Additional information concerning conference objectives
and activities will be sent to your representative.

We appreciate your cooperation in this endeavor to strengthen the dissemina- -
- tion function in state departments of education.

"Sincerely yours,

) Virginia Cutter
:ct - Director
"(Directdy, Division of Dissemination)
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Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:




ﬁitﬂ‘?etdiSsiﬁn‘ffdm '
" Richard S. Farr
Institute for Communication Research

(Edlfor

5Car]§dn}TRchéfd'C,e

’

;Clark"tﬁav1d.L. (Issue Edltor)

Theory Into Practlce. ,Q»v *:"f ":ﬁ*"fgﬂ\

Volume 1,;Number 2, 1962

Culbertson, Jack (Issue Edltor)

Theory lnto

Practlce.

ERIC

Aruitoxt provided by Eic:



'?”stdeil, Terry L. & Kitchel, Joanne M. (Editors)
v Knowiedze Pro&dctlon and Ugllfzathﬁ In Educational
" Adminlstration. - -
Eugené, Orenon;fCQntor'fnfuihe Advanced Stidy

‘of Educational Administration, 1968

'Gfuber, Nllllam‘H; & Marquls, Donald G. (Editors)
Factors In the Transfer,of Technolory.
Cambrldgej Massachusetts Institute of Tech-

nology, 1969

Gubai Egon G. (Editor)
| " The. Role of Educational Research In Educatlonal
| Change. The Unlted States. _
Bloomln?ton,llndlana; National lnst}tﬁtez

for the Study of Educational Channre, 1967

' Léeber, Robert R. (Editor)
Stratéry for Currlculum Chanwﬂ‘5 : “”
washlngton, D.C.: Assorlatlon for Super-’

vislion and Curriculum’ Developmont, 196;

'7153€Lérsqp, Otto (Issue Editor)
" "soclological Inqulry.
Volume 32, Number-1, 1962
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' ~f:'Helerhenry, Wesley C. (Editor)"

Medla and Educationa! Innovatlon.

- . . LIncoln,\NehrasPa Un!versity, 196h T
Z-Nlles, Matthew B (Edttori' |
Innovatlon In Educatlon.
i;;¥ u O = -75 New York Columbla Unlversity Teachers Col-ﬁff"'*"
| | '} lege Bureau oF Puhllcatlons, 190& B

e

Miller, Richard I. (Edltor) ‘ 5
‘ Perspectives on Educatlonal Chanze.»Iv‘“

New York, Appleton Century Crofts, 1967

o .

o N i R
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Rogers, Everett M. (Editbr)

;,%"“'w' Researeh Impllcations for Educatlonal lefuslon-

- . ‘17" .

kS

Major’ Papers Prosented at a Natlona! Conference |
‘on lefuslon of Educatlnnal ldeas.-.A‘- »;’4t
East-Lanslng; MichlganeState Unlverslty,‘1§68_'
) Holf, WIllavene (Issue Editor) 5 _ o

Theory lnto Practlce.'_ ; ~

. ”Volume 6, Numher'i; 1967




St

‘out to the people who need ‘them most, the classroom teachers.,hﬁ

-welcomed hy Dr..J;W.fEdgar,,Texas commissioner of education;fj”

I TEXAS EDUCATION AGENCY o
" 201 EAST 11THSTREET *  AUSTIN,TEXAS78701 = AREA CODE 512:475-2066 .

““CONTACT:  Marj Wightman

AUSTIN -- Information specialists from 50'state deoartments of

:education will gather in Austin Thursday and Friday (November 5 6) to focus

nationwide effort on one key target' find the best ways to get new ideas

.-_\

. _,/r-_ : : G
Dr. Lee Burchinal U S. associate commissioner of education and

E Jdirector of the National Center for Educational Communication Activities in

,.t‘.-.-.‘

= Washington, D. C., will keynote the 9 a.m. Thursday opening sess1on at the‘

Villa Capri Motor Hotel.
Delegates to this national'conference,_whovwillyinclude.education'”";q

information specialists from the Virgin Islands tojAmerican*Samoad'yill?be

Mrs. Virginia Cutter,'Texas Education Agencyfdirector of dissemina-

' tion, will outline the” goals of the nationw1de prOJect which is being funded
::'under the federal Elementary and Secondary Education Act. Mrs. Cutter is

“ director of the project.

Three different methodsmof;moving research'results‘andgother-new_ _

informatisn from the laboratory to the public'school”classroom WTll.he're;

PRt T 3L e o100 45 a.m. session by information officers from states which ;;;‘_ﬂ

A}

developed mcdel disSEmination projects. Ken Lindsay of Utah w E. Ellis of

South Carolina, and Milt Baum of Oregon w1ll discuss the experimental pro;ects

’underway in their departments of education.

31
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Corpus Chrlst1, Mrs. Mary Jane Wells, Reg1on XV San Angelo

Region XVII Lubbock and Mlke Cantu, Regaon XX, San Antonio:i

N

,Distribution._ Austin Media Capitol Pless

Q

ERIC

Aruitoxt provided by Eic:
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ll’,,|ms. Journals, catalogs. and in-

icrofiche is at:

"Texas Education Agency

201 East [1th Street

lu:tm, Texas 78711
Collectro'ts of various degrees of

catmalservme centers, .
ull Collections, Service Centers

= »asant 73455

Talls, 76309

Region X ESC, 210 dbrams Rosd,

Richardson, 75088 -

elected Itt.'ns, Qervtce Centers

xes: on. specific subjocts are widely
Kable. A complete -collection of

t“pletxon are-now available at-lis ™~
dries, schools, col‘eges, and edu-

Region VIl £SC, Box 1238, Mount

RegionIXESC, 2000 Harrtson, Wtchlta.

2 *.0539
‘Reg
tevard Beau'nont 17704

gion. VIl ESC, -Bow-1622, Ktlgore,
73662

egion- Xv1 ESC 1601 S Cleveland
'nanllo. 19102 -

-

Lubbock,~79401

Region XVIIIESC, Bos 6020, Midland,
79701

gton XI.X ESC, 6501-C Trowbrtdge,
El ‘Paso, 19905

- Perry l-lotel Austm 78701

K6 IESC, 101 S, Tent, Edmburg,'i. o

'.onVESC 4455 Washington Bou- .

'gtonXVllESC 713 Citizens Tower. -

‘USOE Regtonal Olftce. Division. of'- |

76203 °

~ Antonio, 78207 -

Sam Houston State University, Hunts-'

“ville, 77340
Stephen F, Austm State Umverstty,

. Nacogdocl.es, 75961
~ Tarrant Couuty Junior Collel,e, North
- east Campus Library, Hirst, 76053":’1'::"
Texas Akl U'uversny, ngsvﬂle,"”‘

- 78363 -

. Texas A &M Unrvers1ty, Collt.;,o Sta-

tion, 77843

North 'l‘e\as State Untverstty, Denton,;

Qur Lady of tlte Lake r'ulltr;t' S;m .

v ey

The Unrversny of Texas Spectal Edu-"-‘ s L

catton Instructtonal Matortals Cen-';‘_f"f L
| ter, and the de LctllO"l and Psychol-; i
- ogy Ltbrar), Austm, ‘78701 o

WHAT ABOUT LnlC M'\T“Rl’ll?

Abstracts, rdcres rosumos ot pro; ,."‘. L
ects, and ather' tocls;of ERIC tresearch‘:'}.;.,*?lx: o
" can be ordered lrom Supermtendent o
 Documents Catalog No: F§5.212:12037- " '
"4, US, Government Prmtmﬂ Offtce,f”'},‘-;.g
‘Washmgton, D C 20402

. Coptes of publtcattons in thc system;“ o
. are avaxlable from'*i L G

ERIC Document Reproductton Se rvice |
The National Cash Register Company -

4936 Fairmont Avenue:
Bethesda, Maryland 20014

~ Additional 1nformatton on ERIC ig
obtainable from:

ERIC

Ui 5. Off e of Education.
400 Maryland Avenue, SW

Washington, D, C., 20002

i

vtttts EDUCATION AGENCY
'Drawer M Capltul Station
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| ipherinti"" dév, elopﬂqnca

1notruct1on which is- givon AIY”po,childrohfpoading}dk e 0.years -,
acity ‘and/or grade level, and /2] by a reading specialist’outside of
Oom--usually in a apociai classroom or clinic..' AR S

DIAGNOSTIO TBCHNIQUES USED 1IN CLASBROOM CORRECTION The clasoroomy:oaohor' .
it dndeial diagnosis ‘of the child's. reading difficultieofhao two: majorr jectivess
{8 [IT to determine. the child's 1n|tructional toading level, the levdlv ‘which = .
' instruction should take place, and L_ to pinpoint tho opecific okill" n which
- “tho ‘child 1i¢ doficiont.'

- Tho clollroom toachcr can use the following tcchniquoo to diagnolo a child's
i rooding difficulciols :

! . L o
I\ . . .
”. . I

;g groug survey tests normslly provide measures of comprehonoion, vocabulaty, and
rate. But usually their main purpose is to provido fairly adoquoco measure
of the grade level at which a student reads. Examploa of group . 'sutvey tests
are tho Gatoo Primary Reading Tests and the Iowa Silent: Rcading fant.
Groug diaggoltic tests aim primarily at pinpointing lkill doficionoiol. ‘Those
~ that cover kindergarten throughf fourth grade usually measure- rodding readinell
. visual and auditory discrimination, vocabulary, .and story roading--or the
comprehension of stories or paragraphs. ' Tests for grades four to eight
- usually measure word recognition, icomprehension, vocabulary, rate, and word
!‘Jguaccock. In high school and college, the tests focus on ‘measyrés -0f ‘vocabulary
.comprehension, rate, and word. attack. ‘Some test examples .of gtoup diognontic
by gtade level are: for folir to five, six to fire, and ten to thirteen, the
@%f Dvorak-Van Wagonen Diagnostic Examination of Biiont Roading Abi itiess for

et

“ . P PR R

"

; 'Exmpn and condensation from Manograph 4 C’ of the PREP (Putting Retgarch Imo Educaﬂandl Practice)
: 'jr&vﬂhlﬂﬂdonqﬁh%wnwﬂmnT«MnokuyandlﬂuanthmuBanuquuuwnm ¢ S*Qﬂuaaf

n'\:u
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g the-Bond=Balos -Hoyt :New-Developmerital-Reads

ntérmédiate adeVréadih',Tthejnqqqhglywhrgﬂqyt;Défﬁlp

SR T SeE DL S ) ;: . T e . -
vmadautestsﬂa:e.vidgly.used‘fo:idiagngsing;:eédingTdéfig;thteéé‘?The
.used are those which, because they are testing only-one or
StoTs jaﬁg;sﬁogc;;qamplg;aan¢3ofc¢g-mgde}up,on;;ﬁqsquﬁ;gynah:¢hé_

3 _.M_<;gywdrgingiw;th?aépﬁﬁiliM For instance,’if. a teacher wants to know”
. ig?thnﬁvlkﬁcﬁé'howjto'bléhdftheﬁdtsfapﬁ“sh;hq’sinIV'hskééthéiﬁhpilf;o
" pronounce geveral words which begin or end with ch. 1If he. wants “to ‘test .

“‘thestudent's literal comprehension. (recall of facts) he asks'Johnny to |
read several paragraphs and then asks him factual questions’ about the !

- paragraphs. ‘If he wants to know £ the pupilcan divide words into sylla-;

Wt

 bles, he gives him a number of words to syllabicate. . !
o ’ . ' _“ ’ ‘ - T . . : ;" R " . “ }

. The_informal reading inventory which theftqacher'givquto1ind;yi¢hg1fptudenés

'~ 1s a longer, more complex test. A carefully graded19etieégg£ﬁ5§q&1;xqadeﬁs

" can be used to construct an informal regding;Inyqﬁ;éty,?=Se}égtgqhé;bgdloo

' to 200 words are chosen from each book in the series; taking three.selections

from each book--one from the beginning, .one from the middle, . and one near

“the end. The pupil should be started at a relatively easy level, reading
-orally to the teacher and then answering the comprehension questions; baged
upon the content. If he is unable to handle. the first selection given to
.4 him, he should be moved back to an‘easiér”levelaf_The‘éhtlﬂ'cdntinuéb-tﬁ

. read successively more difficult selections until the teacher determines

. his various reading levels and gains the appropriate diagnostic information.

- A child can have three reéding 1evelsi . o i .
: ' : - R o
. ' (1) An independent reading level, at which he reads comfortably |
L without assistance from an outsider. As he reads orally .he lj
‘ ‘would probably make no more than one word pronunciation. exro
e : out of 100 words and achieve a comprehension score of about
S . 90 percent. L R couT
i (2) An instructional level, at which he makes satisfactory progress
ger - under teacher guidance. The instructional level is determiged
B ) by a 95 percent accuracy in word recognition and a comprehension
’ score of at least 75 percent. - T
- j
1d

PR e

(3) A frustration level, which marks the,ppint at which the ch
can no longer function adequately with the material. - ..

The selections that form the informal reading inventory can be administered
__to the child both in an oral reading exercise and in a silent reédiﬂg exercise
‘to see what differences there are. One of the primary,réiibns”fot- aving &
child read orally is to-give the teacher an opportunity to observe. the”
 phrasing and pronunciation skiils he exhibits. SERCTRI E ot

ST DT TR g

" THE 'USE OF STRENGTH/WEAKNESS CHECKLISTS In addition to determining reading
' levels and gathering information about a child's comprehension ability through
""" informal techniques, the teacher canm, by using checklists such as the following

. with a + and - notation,.develop a picture of the child's strengths and weak-

i o nesses.. . . T A
e 2 AN

AR b A L L S PP



Adequacy of sight vocabulary,,
Other difficulties '
Repetitions L

- Omissions v Co
Substitutiona TTNTIT e e
Other '

——-
———

Word Attack Skills

'Blending»skill
.+ - 'Resorts to spelling attack

S e

Observation is a technique that can, andfshould

be employed in the classroom at all times. It is a basic: technique, requiring

no ‘extra . time or- materials, and can be used evary day by every. teachern Usually
obgervations g0 unrecorded. They can be used at the first opportunity “to help o
’the student. o C

;. Four. sgecific grincigles to keep in mind when observing individuals are' : Y

(l) Because the student ‘is always changing and growing, an. observation
o ~ that was made last year may not describe his present reading performance.
(2) A teacher can observe only a small part of a student'a total 'behavior.
On the basis of such limited information, the teacher can make tentative"
generalizations about the student's reading.

'(3) Observations made by a teacher may tell more. about ‘the teacher than
. ~about the student. - His first impression of the student, his philos-
.vophy of education, and many other factors may color what ho shen.

‘Ideally, observations should be interpreted 4n conjunction with inter- ,

.- view, test, and other data. ' However, observations often are the. only * ,1

‘,j"information available at the moment, and sometimes action should not be .
':daferred”-v Do ; o e e N

Aruitoxt provided by Eic:



&y of information can be gained’ fromsobservation. Whén students
ngﬁ_'”Hﬁﬂﬂﬁ]ﬂ%ﬂei“ﬁbtlﬁtheir“éxperienceéw;dfothersiwaaeedcherflea=n§;deutm;mwwf

elr

béiﬁﬁl@f?”andelggguagéipatte:ns,wintgrgqtg;ﬁand{pe:sonalitY;tfgits,‘,~

iIaboutihqmb;ﬁdhaifioh8£an&;g;tithdeqﬁafe,alsoiimpbrcantf;.; oo

Thi q;ﬁﬁgpés“fedwfaléudfthe-téaCher can observe. their word recognition skills,
‘pronunciation, phrasing, and expression.. . The student may reveal his attitude

* toward reading--whether he feels enjoyment, indifference, dislike, anxiety,
resistance, or hostility. Drematized reading gives an even better picture of

-the student's ability to read with expression; feeling, and meaning.

ubstitutions of words give the teacher valuable clues about a'student's

“comprehension of the material he is reading.. . If he ‘substitutes a word that
‘" makes .sense in the context of the sentence, he is probably reading for

' '* meaning. But if the word substituted makes no sense, he is merély pro-

s nouncing words with little understanding of what he reads. The teacher

«i;- 'should observe what kinds of unfamiliar words give a student difficulty..

> Are they common words, long words, words within his experience, or words

foreign to him?

e

i;hA student's réading interest or level may be indicated by his selection of
i . reading material in a free reading or library period. His behavior during
g., gilent reading indicates his power of concentration.

}ﬂ‘OraI'regorts provide additional opportunities for observing students' interest

i in certain topics, as well as their ability to organize and report .effectively
to their classmates. By observing the audience, the teacher can get an' indica-
tion of how well they listen and evaluate the reports given. ‘

oL

" Some students will catch on quickly, while others need a new concept explained

- several times. Slow learners should not be ignored, and students who learn

i .quickly should not be held back while the others catch up. Students are

' often embarrassed when they are laughed at for their mistakes, while the

~ bright child who finds pleasure in reading may suffer equally from an anti-
intellectual spirit. ‘

.,;;1.1‘_‘. Sop e
R - -

- POR ADDITIONAL SUGGESTIONS see Boyd, Guy L., and Tinker, Miles A., Reading Diffi-

. culties: Their Diagnosis and Correction, 1967, Appleton-Century-Crofts, New
York; and Strang, Ruth, Diagnostic Teaching of Reading, 1964, McGraw-Hill, New
York.

P e
o

" FOR THE FULL PACKET OF MATERIAL IN THIS MONOGRAPH, contact your regional Education
Service Center, referring to PREP No. 4-C. ' #

" ADDITIONAL CONDENSATIONS of PREP material ﬁre now being prupared. Séhools may
L duplicate additional copies of this material as needed.

' \ - ' ,
- FOR FURTHER INFORMATION, contact Mrs. Celestia Davis, Reading Consultant, Texas
g Education Agency, Austin, Texas 78711,
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. APPENDIX D: DS
Evaluation of First Dissemination Conference
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‘ence., Indicate youn response on the sca1e by circling ‘the appropriate number.,;

b Please hand in the questionnaire as you leave the last session.

- model dissemination projects

Extent to which the Conference met

‘your expectations S

LB

Figures circled are’ percﬁntages
ora

None Some' Much Extent .

1 »2@3@ 4.»

Extent to which the general sessions

increased your knowledge of
project "Improvement of the
Dissemination Function of

L State Departments of Education"

. current developments. in dissemina-~
tion activities at the Federal
level

. stéte-of-the-art of dissemination

1 o promising dissemination practices

. elements of a good dissemination.
program '

Extent to which the small group sessions

provided a forum for the exchange of ideas

- Extent to which the Conference provided
_You an opportunity to express your ideas

about dissemination

This Conference would have been more beneficial to me if

(See attached pages for comments)

y

'

L !

*Circled figures represent percentages.

46
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”fsteps are

e Spe -gession on creating awareneSs'(hov),among;SEA~staffcmembers
“l.tﬂre values, techniques, etc. regardin dissemination

::,lSpecific session on how to” coordinate«diss ination* efforts ithin an.
..~ SEA, ' To what degree should emphasis beﬂplaced on. central division»on
gidissemination.-,r- R : :

"",1.Severa1 show-and tell exhibits and several brief testimonial' with
- "slides and handouts.; “';.";x R ‘wi' ;3ﬁ ,"'? ¢

.:...it were next year and 1 had had a. year of experience in this area. "

It was -excellent to give me ideas--an "accumulation" process ‘ag. much as
dissemination.,f o _'f'f : SRR AR

....participants had an opportunity to move into special interest groups or
~work with people of similar background ‘and- experience. A number. of people, S
though verbal, are relatively inexperienced with reference to both- disseminatio
and education.

"Great"--But, we would like to have a report on the Dissemination Center ",\f
in Washington, D. C. with slides and models. Lee (Dr.. Burchinal) talked - - -+
about 10 packages to send out for programs. Have someone put thém on at o
our next conference. N D

a. It has becn longer--with more opportunities provided for small group

. discnssion--mixin, of small groups so we could make more in-depth contact -
with more peopl:. Such contact is somewhat difficult otherwiae if one 'jﬂ
is female and non-drinker! o o

be. Ler's hea) uure from the advanced programs, like New York's.- '

€e A listing of the participants (either just the official ones or,
preferably all participants, with their’ responsibilities, titles, etc.)‘“
provided in our conference packet so we would have it- to: refer to during. '
the conference, not getting 3 weeks later. For people (1ike myself) who'

 have had no previous contact with a anyone in attendance, this would have bee

,most useful in terms ot general orientation to the conference. o

The direction was controlled in’ small group eession - (Group 1).“

eeel had been better informed about dissemination projects end personnel K l.fﬁ
in my own state department o£ education prior to attending. o , ‘ '

.t o
P et

a. Each participant should have brought 60 copies oE their "products" o
b. A good dissemination bibliography and copies . of outstanding books or, i
reports on dissemination should have been: available to take home. L

4 R
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%ff: 9 WOuld like to see developed. Discussion on’ poliing ‘technique
w. "+ evaluation of programs, special group seeeions in’ ERIC end.PREP-

L fer. éxchange.  .* L
" he. 00pies of ‘all the talks, including copies of overlep,v
' to psrticipants. N I

ﬂ' rsdio & TV, drug and dissemination. ;

...more information about the contexts of the conference were sent to meﬂ[d
before I came to Austin. .TI believe that the conference was -a, godd one. My’ ' i
"opinion is that there is a limit to. the extent thet the ebove objective ceng“ﬂ'L
be reeched thru a conference. ' SR . S

T Either the genersl and group: discussion had" been confined to the more
Mlimited" functions and. activities of Public Informstion and Public‘
» Relstions for Stete ‘education;. agencies. IR
be If I had been aware. prior to: the meeting -of how much reseerch and PR
development 'and managerial functions were encompsssed in"the conference'
definition of vdigsemination;” so that'? could hava;don motre homework
beforéhand.. As it is, althsugn 1 was tremandouely interested An - the new
concepts (to me) of the 'disseminator™ as: the Mlinkage", etween validated:
"promising. practices" ani cun. readily’ oopreciste their importance, Toenm
can not conceive of personailv adding or substituting these' more ‘than .
full-time duties to my PIO duties mor can .I:think of anyone "of our: I;ﬁﬁ-”
~ overworked, staff mémbers. who ‘could assume this :job: unless: there ‘are.
additional . federal funds available for new. positions.u Fu thermore, it
almost sppears thet "disseminetor" as used here: 1s a misnoﬁer since its -
. duties .are so closely intertwined with: instructionel prectices and
, manegement objectives. ‘One more"- point,_if new positions, or this purpose.
weére created and’ gomehow ' funded, are there’ training 23 gra o
- fox, develoging the ‘proper’ qualifications? -This. 4s:notd’" criticism of this *
very delisorganized, .graciously hosted. conference.g'I.personllly lave " sid‘d
‘greatly-from talking to- ‘other: delegetes ‘and- thenkhur“' Cutter end the '

others‘most heertily Eor their hospitelityg;‘,“; ' (RO




16,

15.

16.

17.

18.

© 19,

20.

21.

' Divergent dissemination in small group
_'leadership. Most of the leadership se

five groups. Well paced and directed large group dissemination, convergent
and divergent was apparent. : ' ‘

s was not challenged by authoritative
emed to be concentrated in two of

Speaking_asva newcomer (and late omer). The next one will be more meaningful
to me because I will have better grasp of purposes of project and methods
of dissemination in my own and other departments.

.s.two or three actual model dissemination programé had been presented..

(a complete program f
conference.

or SDE) 1 did get many excellent ideas from the

There would have been a display area for some of the states to show their . -
"wares". Also an evening period of, say, two hours or so set aside for
display and showing of various films and slide tapes produced. by various
states. Need a systems approach to implement a program, i.e. specifics on
the ideal program in the ideal situation .in dissemination so that we can

use this guideline for modifyin
more time for exchange of ideag”

g“gggwgnnﬁptogxamg. Not enough time! Need
between individval state representativesi——/——-

More material or{definitive information were available prior to the con-

ference.

e
b.
Coe

Future consideration--PIO unit and function:

Priority acceptance or designation by chief state officer.

Effective organization patterns--strengths and weaknesses.
Digssemination related to total communications procedures.

d. Methods and techniques for determining phases or degree of effectiveness
of dissemination (and related, ie, collecting processing) practices

presently being used.

Excellent conference, well planned, superb hospitali{y, and excellent
location! Thanks for all the fine effort by TEA.

a. Following the presentationé by Utah, South Carolira, and Oregon, a
question and answer pericd should have been plannei. Should have
lasted three days at least.

Chance to talk--but little opportunity to consider--oefore the conference '

what might or should be said.

"Improvement of ...". Also, distribution of prewri: .ar t,.:

\

More extensive orien:«ticn v the project

¢-. consideration

before attendance would not only save time, but woulid r ,ai 1y effect a vast
upgrading of the amount of thought represented by the . r w; -iong ard remarks.
Also, this would add needed clarity and a sharper focus raon e “Fart.

...aspects of total involvement, public relations and human re .. i7wae, were
explored not specifically R&D-PREP-ERIC. Thare are other areas which are
just an important.

b.

It has been longer so we could galn A more detaid»d idea of how dissemi-

nation is handled in each ztatas.

more inter-linkage could have heen enirhiished F. o sen veeious parts of
the dissemination program &n¢ how they o best - tngezwnet iss a

complementary whole.

4
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'5:¢; Nged more opportunity to share ideas on a‘smalltgrouPKand individua1

23,

24-

25.

26.

level .

.;.tﬁe confereﬁce had addressed itself to specifically to what is beihg
done where, what problems have been encountered, what is and has been

‘done’ to overcome those problems, and staff training and development, plus

budgeting. I believe the conference should confine itself to department-" "
wide dissemination systems. . e B :

«eothe emphasis would have been on strengthening the dissemination function

of State Education Departments rather than strengthening dissemination. :
More on strategy of coordination of fragmented dissemination effort in T
state departments.

..othore had been fewer lectures on theory and anticipations and more
practical demonstrations and success stories. I wish we could have had more
questions and answer time immediately after each speaker rather than at the
end of the conference. - :

+sswe had had:

" a. An overall view of dissemination functions in a "typical" State

department. For example, Oregon's public and professional information
system is great while South Carolina's research dissemination system
is notable. BUT HOW ABOUT A TOTAL PICTURE OF DISSEMINATION. BY AN
SEA, from public information to curriculum innovations, and from
ERIC and PREP, to public relations work? I contend that dissemination
is the prime function of ‘each and every member of any given state ,
education agency. Question: How can centralization and decentralization
be balanced? ‘ '
b. An opportunity to obtain sample materials of newsletters, monthly
magazines, curriculum publication from selected but representative .
state education agencies, e.g. from different states representing areas
of the country. - A s ‘
c. A stimulation exercise whereby a given group would have had to design
a dissemination program for a mythical state department and state -
GAMESMANSHIP!!! o
d. More opportunities to simply chat with other people; more information
is disseminated, validated and settled upon over coffee than at most %
formal conference sessions. . X
e. A little more time; 1% days is not quite enough time; people just barely
get acquainted and attend to the conference before they begin packing
and planning to catch other planes...(and trains?) ‘
To put these ratings and comments in context, .I have only been on the job
2% months. My needs were more basic than many of the other, more experienced
participants. PR
...we could all speak the same language. No perceptible way to correct
this. Material offered seldom specific enough to e useful. I do think

such a conference can give fresh perspective on one's home base.
N /
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;State Department of Education
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Mrs. Patricia Stevens
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;Stute Department of Education
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‘Michigan Department . of Education
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State, Department of Education
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" State: Department “of Education S
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Office of the Superintendent

State Department of Public Instruction
Helena, Montana 59601
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State Department” ot Education
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Mr. Robert L. Lloyd T
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Mr. Robert H. Fay
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“One wsycto take a look at: the Texas project is to see how it all started andii
_what' it hopes to accomplish., You might say that the project had its roots. -
“back. in’ that national :concern for improving:education which resulted:in such
: jlegislation‘as ‘the Elementary and Secondary Education Act ‘and: the" Vocational’
'Educntion Act” and their” amendments. .Each- of -these_acts and ‘others" which. have:
* been. psssed ‘both ‘at. the. Federal and. State levels carried special references to’
.”i.disssminatinn--gaveﬂspecial emphasia_to getting infokmation from sources of:'.
knowledge--new programs, R&D centers, and the like=--t practitioners, class-.
“room teachers in school rooms across the nation.t _!' ' o

t A number of actions resulted from the legislation. ERIC, for example, was ]i:-
5i‘ ‘establighed. Sracialists in dissemination were added to many departments of
; ﬁeducation; public information offices were expanded. Eventually PRBP ‘came

;Finally, a conference was called by USOE in: December, l969, to explore the L
“whole matter of dissemination., One of the suggestions from that 'onference
‘was_that a project be developed to strengthen dissemination. in'st. e: depert-
»- ments of education. Texas, because of a deep interest ‘in dissemination, _
‘3 decided to follow up on the recommendation and to invite four other states'”‘
‘to join us. We were fortunate enough to have the proposal approved and funded. ... -
i " The first major activity was a conference in Austin, Texas, in November 1970.,_~~- ]
_The next will be a spring conference. : L . '

- oo
. . B

‘R,Now for details of the perect. First its name: Project to Strengthen the

‘ Dissemination Function: in State Departments of’ Education..,And with a: name
‘ like that there's no need to. spell out’ goals! :

: To‘run the’ project there's a steering committee of five' Texas, Massachusetts, '
:Ohio, South Carolina, and Utah. Of course the representatives from: each of the o
.750 states and territories are integral parts of the—project, for it is truly s
project for all. _ . o . O oy

‘ The steering committee's first job was to decide just what was mesnt by dissemi-l
nation. If the project was going to improve dissemination, those :involved cer= :
tainly hsd to know what. it was, or at least what. the project thought"it_was.;js

 When. the\project speaks of dissemination, it means the sending of educational -
~ {nformation ‘to a variety of audiences through a variety ‘of means and’ techniques &
= ;zfor a variety ‘of purposes. By educational information, the’ project means ‘evalua=7i'"
e tive - information, information' about best’ practices, {nformation from educational '
i R&D, "and’ information about what's going on--in local schools and in .the state
departments of education. It includes program information, public information,“

;.ERIC, and PREP. Or to.say it still -another way:, dissemination as -the" project

”uses the term. includes reports. of research and other studies,,department periodi-
‘cals and other ‘publications, news releases, ‘radio and television, films, confer-=--
"ences, and other activities designed to spread the word ebout educstion. Co

o 56




22Speécific objectivas ‘of the project are to (1) clarify understanding of the -
e tionifunction. (2) increase knowledge of dissemination, (3) strengthen

To carry- out . these objectives the project will (1) conduct surveys (not research
ed studies but broad sweep, surface gathering ‘of information to answer

eyl

which ' should be passed on? What needs for special kinds of training ‘do -
vith- dissemination responsibilities have? :(2) hold conferences (one in'’
Aus in*in*the~fai1-onejp1anned for~the“springain~anorher~location&»(3)~and~
e . snd distribute reports of conference activities. results of surveys,.

Project participants agreed to accept certain responsi ilities.;;fitst, to v
attend ‘two conferencesj;. second, to report: to’ key people in theit- departments -

“f education upon project activities, particularly the conferences, third, ';d‘
to: complete the surveys; and finally, to exchange information about ‘what: . s

5%
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_ CONFERENCE SUMMARY . .

The agenda at the conference featd ad (1) reports on accivities of the National
Center ‘for. Educational Commumicacion (NCEC) and model ‘disseémination projects -
funded in Oregon; Utah, -and South Garciina; (2) a brief. summary of : the informa-
tion on current dissemination operacion and practices from a ‘highly informal
survey; (3) small group and panel discussions on current best dissemination prac-
tices. and (%) a talk on the "Elements of a Good Dissemination Program."

HIGHLIGHTS OF DR. LEE BURCHINAL'S REPORT ON NCEC ACTIVITIES‘

.«.. There are practices currently under way in some schools in the nation

which can make a difference in education.

. There are solid research and development produccs which should be

\'disseminated. '
Knowledge about how to communicate these findings and practices is
increasing.

. If current best practices are to be disseminated and installed, the

. National Center for Communication must build a coordinated program
across the U. S. Office of Education. A program leading ‘to installa=
tion will have to involve screening, use of many techniques--printed
communications, conferences, models, pilots} inservice education,

N consultative assistance--and will require pooling of resources.

..~ 5, Efforts must involve state ugencies because states are the primary

linking agents; they have a unique role in dissemination.

* Dr. Burchinal went on to describe a three-step model for communication to lead
to some level of installation for every major priority:
1. Identify tested alternatives to current practices
2. Communicate results
" 3. Facilitate, encourage, partially fund trial installation. Provide
technical assistance, inservice.

© The national climate, he said, is conducive to developing such dissemination

" efforts. NCEC was established in 1970 as the locus for continuing educational

—...information dissemination. The staff was agumented by 22 full-time professionals
who are available to help in strengthening dissemination. The budget for NCEC
was increased. Inter-bureau cooperation has emerged. There is increased use of
management by objective and seeing how resources can be pooled to accomplish aims.
Among specific activities currently underway to strengthen dissemination are efforts
to increase ERIC in practical literature, describing, for example, successful local

practi¢es and to expand targuted communications programs such as PREP. In addition,

he reported that model dissemination projects and projects as the one holding this
conference have been funded and results will be communicated.

4

76

62




;_' ',}~ ,i.-f..,.,_._.... e

sumnv oF sunsz OF DISSEMINATION mmcnou S
L I, STATE DEPARTMENTS OF EDUCATION N

P e. information gathered from A& states “and territories completing a question-
f_naire, while highly subjective ‘and not conducive to statistical analysis, does
7 geem to point to some " generalizations.. Dissemination in state- departments of

tion activities. There may be a lack of commitment to dissemination as ‘a major
ffunction of ‘a state department of education. J , L e .

”rThis first very informal survey of dissemination will be followed in early
spring by a more focused questionnaire, one asking for descriptions iof organiza- -

> tion and- activities. ‘This questionnaire will be mailcd directly to project

'fparticipants. : :

;;{Of the 44 respondents, 23 reported having a separate. organizational unit respon-

zeducationfis fragmented' there appears to be a lack of. coordination of dissemina-f-"f

ﬁ;sible for dissemination; 19 of these identificd the unit as the public informa- = .
‘tion otfice, or office of information and publications. . Among others designated

“"were Division of Disseminatiom (1)-and Division of Diffusion (1). Fifteen .
- . gtates in which each unit in the SEA is responsible for its own dissemination
. indicated that there was no policy for central coordination of efforts. ‘
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SUMMARY OF SMALL GROUP DISCUSSIONS

iﬁéﬁfefence‘parﬁicipants also met in small groups to help plan for the second

‘survey and to exchange ideas about current best dissemination practices. Among
4idgasbreported to the full group were the following: :

o . . .
‘Jdeas for encouraging better use of
‘ERIC - 5 . |
o Send flyers to all schools explaining the what, why, how, and where of
-~ -ERIC services .
Develdp an inservice for potential users beginning with staff in state
" department of education e S : S
' Have consultants who spend time out in schools "selling" ERIC to teachers:
and administrators _ _ : .
Print stories in department periodicals about benefits to be derived from
. "ficheing with ERIC" L : s
. PREP :
. Distribute excerpts from packets tailored for specific audiences
& o Print-stories about material and its uses in department periodicals

g

Distribute sets of materials to each school in the State -
Send list of all packets available with each PREP kit mailed out

Public Information o :

. For hews services: Prepare each Monday a brief newsletter which provides
short excerpts of what's going on.and also list sources for additional
information o '

'« For television or radio: Send a flyer weekly directly to stations telling
them they can get newsworthy tapes on specific topics. Develop tapes with
each tape having a number of silence gaps where media people can tape in
questions so it sounds as if they are having an interview .

. Produce a 5-minute daily radio man on the street, interview with officials
etc. The superintendent of public instruction is kept out of the picture
unless absolutely necessary. Tapes containing five programs are mailed
once a week. Identify state department of education as providing tape.
Used in public service time. '

~+ Send good publications, with broad audience appeal, legislative program,
- for example, to news media with cover letter
.- For Teachers, Administrators
“ 0 Develop yellow pages-=a facsimile of the telephone directory yellow pages
- . with state department personnel listed : '
" "J Publish guidelines for communications’ : -

‘- . Invite lay people, government officials to make tours of selected schools,
Title III projects, for ..ample :

. For teachers: Distribute a monthly tabloid right after the State Board
of Education meeting.

Program Dissemination :

« Develop a form for identifying innovative programs which should be
widely known. Screen. Select best for use in bulletin.
. Sponsor conferences on promising educational practices, creative
education fair. '
, Internal Dissemination '
. Have monthly mceting of middle managers to share information about what's
new in each department 78
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All'Out Campaign : | , _ .
Selcct: priority, might be right to read efforts. Use television, radio,
news stories, bulletins. Develop fact sheet stating where state is and

“'where it's going.  Develop exhibits. ~Have all department specialista .
" "make all out effort to emphasize priority in their visits. ‘
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.- of a working definition of dissemination: ."The strengthening of educational =~ ...
. practice through identifying promising. new prcgrams and sending out.information.'- "
~ about them through a variety of media to a variety of audiences.” ~ . i

LfijMyfcqncerns are with developing workable solutions to:the .problem of improving "
: edu:ational practice, primarily through the.application of research and develop-.
. ment. R L T T R A

. THE ELEMENTS OF A GOOD DISSEMINATION PROGRAMY -
Paul D. Hood -

Far West Laboratory for Educational Research and Developnent .

. e,

 After agreeing to speak to you on'th1§'topic;“1-was comforted_by'ngf“choiéé'QJV

" I'am’not a scholar or a practitioner, bt an “educational systems’ iéngj neer: '

e
RAREY
ERA

The Communication Program, which I direct, is a forty-man, .three quarters .~ *

"™ of a mi111on dollars a year effort aimed at developing systems and products; - .. .
1t has three goals: - o L

¥ .

1. The 1mprovémgnt of programs for training educational deVeiopérs.l 1
disseminators and evaluators. This goal strikes at Lee Burchinal's first . = .. -
assumption: that there are validated educational practices worth disseminat1ng.”:_

‘To be in the educational communications business, one has to believe in this

assmuption; yet, if we are honest, we may admit there aren't as many good e
validated practices as we'd 1ike, and those we do -have were produced at a high
price. We need better trained personnel to develop pregrams and to evaluate .
practices and to disseminate information about them. S

2. Our second goal is to develop an advanced information prdcéﬁsihg and’ -
dissemination technology. You have just seen our ALERT orientation, which is
one example of this effort. . ‘

3. Our third effort is concerned with ut111iat1on. The finest kind of
targeted communication is unlikely to have much effect if the target audience

' is not motivated, organized, or trained to use information wisely. 'Our approach .

here is leading to the development of a comprehensive instructional planning .
and management system consisting of several alternative organizational arrange- -
ments, an array of training packages, and a set of diagnostic and evaluation

-devices and implementation aids.

It may sound 1ike we are working all over the map. I assure you We are
not! Our choices have been based on a systematic analysis leading tc a
choice of several critical problems which, in our view, must be attacked
simultaneously if we are to improve educational practice. L

*Presentation at the Dissem1nat10n'Cohference. Rustin, Texas, November 6, 1970._
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. . behavior, demanded of aleader depended on t
" character of ‘the. leaderand: his' followers:

-effective solutfons for detting the:
- in shoWing'cdnSidérqpidhﬁbffhisjf91Jo
' vhigh~bn.mOSt}JUdgmentsﬁbffeitherﬁshpeﬁib
- lowhon‘both.;heﬁwas;q*”dud"-ingeveﬁybody,s;

 handle on_prediction-and explanation.}but'trainjng Teaders was stj]lga;prqblémy :
‘(Shoemaker, 1960; Hood, 1967) This kind of training:taught 1eaders how B

- problem. Practice was given’in;a'varietyﬁOf;sitUatiqpsj;h"~,

RaN R 20N

were at ]epst;;pnc1usivegdﬁ1bné$thjﬁg}ﬁ(5§§9
Halpin, 1966)  1f.the.leader was: percejved: t
-job:.done.
Diers! w

subordinates
's ‘book. " The problem:for the . -
ask.orientation and-how much-concern

leader was. to judge how much technical 't

for welfare was:appropriate for a given situation. We' thus began to-get a.::

" Then, in the 1960's, we' discovered-functional context traiming., . ... ..

to analyze the context of:a'1eadership.prbb]em"andlﬁdw}tq;ngéCt:appropriate;“_jg
learned functions (e.g., strategies;-heurist$cs,;prbquSes)1ﬁ‘?jsolving the -
t miaht.

encountered on-the job o that the analysis and:applicatio
performed quickly and effectively -- that is;.the right.fu
diagnosed context, or_functionalgcontéxt-tr@ining:*;Thisfagp ach -
provided us with a useful méthod for the design of leadership training
systems. - Now, what has all this to do with the elements of a.good

dissemigation program? v o o e¢ e S

I want to suggest to you that thegtrait'épb?bachfiiﬁééféfﬁ];‘énélytic'"f

’

" characterization _of separate, jsolated elements of the disseminatior - .. - "

problem -~ {is as barren oF usefiil action implications—forreducational... ...z
dissemination as it was for leadership. VYes, intelligence, creativity, o
courage, empathy, drive, and the 1ike are important, but they aren't much .
help in making choices or .improving what Je've got to work with, o

Now, situational interaction analysis comes closer. This analogy
suggests to me that the kind and amount of dissemination activity or
operation required is highly conditioned by the situation. = -

. Can we push on to an analogy with functional context programs.ing B
and training? I believe we can. Recallmé?at the key here 1ies in looking

for the generalizable functional requirements that occur in many situations, -
and then in developing proven strategies, heuristics, and processes for

meetipg these functional requirements. Leadership or, in this context, the

| | 81 .
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‘ .nmnagéﬁéntjof'disseminatioh,‘fsvenﬁanced‘by devé]dpmenﬁ}and app1ication
ofjappropriate situational analysis. and functional problem solving skills.

“So much for my leadership R & D_analogy and its possible implications.
éBut lTet's try to. translate it‘jntO'releygnqe for the "nitty-gritty."

" Assertion Number 1: The important educational dissemination functions. - -
~are.hasically the same everywhere; ‘but because the contexts are different, . -

from. state to state, from target audience: to target audience, and from " -
orie ‘type of information-source to.another, we have a situational interaction .-
problem. This imp]iesﬁthatgthe'particu]ar.configUration;ofﬁé}emgnts_ggw?';&;T
~and‘activities;cohstitutihg_an’apprdpridte.disseminatiOQfqperationgin‘u,t g
“one state for one target audience; with specific-needs-at a-specifjcy.— - v
time, will not necessarily be a good*confieratioh}in.a“ﬂjffefeh;&si¥aatjon.€=‘*
* In other words, there is -no such thing as one fixed, good solution. The .. . -

solution calls for a dynamic search for a reasonable fit to a complex set . -
of objectives. . . : B SR OO

Assertion Number 2: Despite this somewhat discouraging lack of = -
simple solutions, there is in fact a small: number of rather powerful =
heuristics for planning, programming and management of dissemination- °
work. In my book, these are the elements of a good dissemination program.
Please note they are heuristic for finding and maintaining a good-
dissemination program (or in-fact nearly any kind of rational operation).
They don't guarantee you will have a good dissemination program, but
they increase your chances. D

First, there must be an adequate and'reasonably current analysis --
of p.oblems, goals, the state and characteristics of the information '
input, the information needs and characteristics of target audiences, the
state of the art in {nformation processing and communicatiofi -~ and a
careful evaluation of resources and constraints. (Coney, Plaskett,
Roggenbuck and Hood; 1968} In other words, there must be some kind of
problem definition and s systems or operations analysis,.so that current
or proposed dissemination operations and contexts can be defined and 4
examined. A major impediment to practice improvement of the dissemination
process itself is the failure to select or the inability to apply the '
appropriate functions required in a given context.

Five notable translations of the systems analysis crientation into .
educational contexts are Bela Banathy's text on Instructional Sy:tems,
Robert Corrigan's Systems Approach for Education, the San Mateo County
Office's Preparing Educational Planners (Project PEP) publications
(Evans, 1969; Miller, 1969; Rogers and Svenning, 1969) and Ron Havelock's
A Guide to Innovation in Education. I commend any and all of these to

. you. ‘ '

Second, the dissemination program must maintain an actionable
conception of purpose and an ability to evaluate performance against
' standards. This implies the progressive refinement of goals into goal
indicators, and goal indicators into measurable objectives and the
abilit, to monitor performance. This need is easily asserted since without
the auiility to compare accomplishgfgfs with intentions, there is no







"veffectiVe‘basisffor‘managcment, evaluation or sure improvement. But
there is probably no element of a dissemination program which is as

 difficult to achieve as this one. It means we must set . priorities

and define success and failure. Measurement of the effect and value of
information is a- conceptual and technical problem which plagues the

o vinformation sciences. However, it is appalling to me that so little

dissgmination in education is evaluated. Recently, in critiquing a
conceptual analysis of the status and relationships of educational research,
development, evaluation, and diffusion, I challenged the author's treatment

‘of educational diffusion as being wholly outside -the area of “systematic

inquiry." Their only concession was that occasionally someone did research
on the process of diffusion. '

We certainly do need more research on educational diffusion and
dissemination, but even more we need more and better evaluation. of what
our dissemination accomplishes. We cannot be content to count requests,
purchases, and the 1ike, or to collect testimonials. We need to state at
least the immediate, if not the delayed, jintended effects of our efforts
and then try to measure them. Fully a third of our Communication Program

. dollars is spent on evaluation. It is expensive and difficult, the

results are sometimes demoralizing, and yet we dare not call ourselves

_accountable if we proceed without it.

Third; the good dissemination program -- given.an adequate analysis,
a clear conception of goals and priorities, -and an ability to evaluate

- outcomes -- must have the ability to select and use efficiently appropriate
_mixes.of_strategies. Dr. Lindsay, in describing the Utah Model yesterday,

referred to their se]éEféd“ﬁiX“bf“mandate;ﬂrationa]wandwintenactionM";W‘MMM“MN
strategies. ot

Ron Héve]ock's analysis of some. 4000 pieces of literature dealing’
with research utilization and planned change (Havelock, 1969) leads to
the conclusion that the problem can be viewed from four perspectives.

- s

He terms the rationalistic approach "the research, devé]opment and .
diffusion perspecyive." From this perspective, one looks at what roles

in which institutional settings provide the needed functions for a
scientifically based method of practice improvement. '

The "social interact1on"DEfSDECtiVE“”takes‘a"s°cjOlogical“yigw“px’"“””‘“'

_looking at questions of interpersonal influence, communication patterns, °

and social norms.

The 2prbbiéﬁ solver per§pective" is socia]-psycho]bgica] and c]inica1"

3’"’ —~{ntts-ortentation,—Itconsiders how individual needs and motivation

relate to probiem solving.

Havelock proposes a dynamic synthesis of "the above, which focuses
on linkage between roles, institutions, and functions. The emphasis is
on whether the linkage agent can diagnose and simulate the understandings
and processes of the user sO that the agent may both provide problem
solving resources and eventually stimulate self-initiated solutions
within the client system. - _ : :
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In a given situation one of these perspectives may be more useful
than another, and often two or more of the perspectives may be taken
simultaneously. For instance, it appeared from Dr. Lindsay's brief

.description that the Utah Model relies primarily on face to face social-

interaction strategy, with rational use of a knowledge base as the major
secondary strategy. By contrast, our ALERT System is basically rationalistic,
but carefully designed and rigorously field tested to offset the lack of
face to face linkage. One impediment to educational dissemination is that

we don't have a validated, specific, detailed "strategic doctrine."

The necessary compensation is the ability to monitor and evaluate what

we are doing and if at all possible to deliberately experiment to improve
what we are doing and our understanding of it.

Fourth, given that we have all of the above elements, we are then
ready to approach what some disseminators perceive as their entire Jjob --
the technical ability to select, format, and communicate. But there are
non-trivial problems here, such as what constitutes a validated, promising
educational practice? or how do we find and identify them? or how do we
efficiently obtain, evaluate, transform, format, store, retrieve, organize,
and transmit the needed information? This is an area where we disseminators
need to do some dissemination among ourselves about our own evaluated and
validated practices. .

The Communication Program of the Far West Laboratory is developing a —
number of technological products in this.area. They include manuals for
defining and surveying educational developments, criteria to judge the
character of developments, handbooks for outlining and recording information,
procedures for classifying, cataloging, storing, retrieving, and updating

" information products, systems for objective curriculum analysis and

evaluation, sy tems for gathering users' evaluations of developments,
procedures for cransforming all the information into products (inciuding
guides for writing anc coding the ALERT cards, and guides for preparing
audiovisual briefings, written summaries and reports) and finally
procedures for packaging, servicing, testing, training staff, scheduling,
budgeting, and so forth. Development, evaluation and refinement of such

. procedures is _expensive and time consuming, but all are necessary in

order to convert "art" into "technology" -- and so that we can share
our validated technical practice with others.

The fifth, and final element of a good dissemination program comes
somewhat naturally from the previous four. It is the ability to manage

- -and-improve-on-the—services we-are providing: —Disseminatfon is-a costly, —~

labor intensive, primitive art at present. Our knowledge base is poorly
organized and of uneven quality. Our audiences are generally diffuse

and poorly differentiated.. Our tools and techniques are generally simple
and inefficient. Our resources are usually small in comparison to the task.
Many of our dissemination personnel are intelligent and motivated, but poorlv
prepared to deal with such a complex set of functions and an often stagger-

ing workload.

Now to recap. I am asserting that educationql dissemination is
presently a poorly understood, creative, interactive problem solving
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. process. The elements of a good dissemination program are thus basically
L problem solving functions which are evoked by a specific set of situational
- contexts. 1 have suggested five general heuristics which, taken together,
provide a minimal planning, programming, and management strategy. These
are:

1. systems and operations analysis;’
2. clarification and prioritization of goals and objectives and ;
establishment of performance evaluation methods; ' A N

L
RErS B e

3. selection and improvement of appropriate dissemination strategy; ° B
3. selection and refinement of efficient technology for identifying -
and communicating validated practices to appropriate audiences i

with efficient media and messages; and finally, SR
5. management by objectives of the entire process. . e

Our challenge is to provide the -elf-renewing linkage between potential
users and potential resources. It is not a passive conveyor role, but
an active, evaluative, problem solving, linkage role which calls for a
fine blend of imagination, ewpathy, drive, and for all those essential
traits to be linked with the most.systematic analytic and symthetic
functions we can master. But above all it calls for a clear sense of
the situation, of the direction to be taken in that situation, a willingness
to experiment, and an ability to evaluate the outcomes as we search for
a better dissemination program.

y
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SUMMARY OF STEERING COMMITTEE MEETIN¢

Austin, March 10-11, 1971

Steering Committee Members

Present: Virginia Cutter, Director of Dissemination, Texas Education
Agency, Project Director

Robert Chesley, Research Associate, U. S. Office of Education,
Project Officer

W. E. Ellis, Director of Research, South Carolina
Kenneth Lindsay, Coordinator, State Board of Education, Utah

Patricia Stevens, Department Librarian, Massachusetts

Mrs. Anne Kohler, Research Utilization Speclalist, Texas Rehabilitation
Commission met with the group to assist in planning the program for the
May 5-6 meeting. At her suggestion, Dr. Paul Leary, West Virginia Rehabil-
itation Research and Training Center, was invited to be the speaker.

The group also refined conference objectives and pianned the program.

(A copy is attached.)

It was decided to develop discussion guides for leaders of all small group
activities. For example, Dr. Chesley suggested that the Wednesday afternoon
small groups might explore such questions as how virious states use UL
services, what service they might like in addition to or in lieu of some

current services, what tbzy would recommend t.. impr.ve OE-state relation-
ships.

Dr. Chesley also suggested tha* an advance copy of some vf the major points
to be made by the OE panel be sent ahead of time to pzrticipants. This
would allow for careful reading and reaction and ciould make for better
small group discussion. We will mail these out along with some of the
other materials we will be sending before the conference.
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TENTATIVE PROGRAM-DISSEMINATION CONFERENCE _
May 5-6, 1971

E

9:00-9:30 Welcome
Greeting
Conference Overview

9:30-10:00 Dr. Paul Leary
Reserach Utilization
Dissemination in State Department
of Fducation

10:00-10:30 ' Panel - "What this means to me and my job"

Public Information Officer
Researcher-Librarian
Disseminator for Federal Programs
Planning Specialist

10:30-10:45 Coffee

10:45-12:00 Small Group Discussions: (Job aiikes)
To explore the implications of Dr.
Leary's talk in their particular jobs
ard to come up with recommendations
for implementing some of the suggestions

12:00-1:45 ~ Lunch

1:45-2:15 National Thrust: To bring'participants
up-to-date on activities of NCEC

2:15-2:45 Educational Products Display

2:45-3:00 Coffee

3:00-4:00 Small Groups: (Participants will be assigned
' - C eee e to-these).. How_can USOE help_ strengthen _
‘ state dissemination staffs and their efforts?
How can states help strengthen USOE efforts?

4:00-4:30 - 4 Panel - Report Recommendations of the Small
 Groups




May 6

9:00-10:00
10:00-10:15 ..

10:15-11:30

11:30-12:15

Panel - Report on Promising Practices

Coffee

Small Groups: (Participants may select
one or more to attend) These groups
will feature indepth discussion of
promising practices with emphasis upon
how the program was evaluated.

Surmary of the Project: Participant
evaluation of what the project has tried

to do.and suggestions of where we go from
here.

s e o = 1
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_.,_T.._,SJ.nce.pgf[_y._ YOUPS - o come

March 19, 1971

Dr. J. W, Edgar
Commissioner of Education

- Texas Education Agency

Austin, Texas 78711
Dear Or. Edgar:

Last fall, chief state school officers were invited to name 2
staff member to participate in a national project tv strengthen
the dissemination function in state departments of education.
The project is supported under a grant by the U.S. OFfice of
Education to Texas. The major vehicle chosen by the project to.
work with the states was a seriaes of conferences, one planned
for November, 1970 and one for the spring of 1971. One of the
responsibilities of those selected by the states to participate
‘was_ to attend both conferences.

The Project Steering Committee was delighted with the cooperation

_of the states and on November 5-6 over 40 representatives of state

departments of education attended a dissemination conference in
Austin, Texas. A 1ist of those named as official project repre-
sentatives 1s enclosed. - : .

Plans are currently under way for.the second of this two-confer-

ence. serfes to be held in Columbia; South Carolina, May 5-6.

Because time is short, we have been in touch by telephone with
representatives named by the states to alert them to the May 5-6
dates. Additional information about the conference will be sent
to them within the next few days. Again, the project can pay
travel {tourist class) and $25 per diem for the days of the
_conference,

We are looking forward to your continued cooperation. Project
activities are designed to improve dissemination across the
Nation, and we hope your participant has found them to be helpful.

(Mrs.)‘Vfrginia Cutter
Project Chafrman

Enclosure ;
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o STATE BOARD OF EDUCATION 18711

¢ STATE COMMISSIONER OF EDUCATION

¢ STATE DEPARTMENT OF FDUCATION

March 19, 1971

TO PARTICIPANTS IN THE NATIONAL DISSEMINATION PROJECT:

Greetings to each of you--those who were with us in Austin, Texas,
November 5-o, and those who were not able to make that meeting but

hope to the next! And speaking of the next meeting, plans are well
under way. .

The South Carolina Department of Education will be our host for a
May 5-6 meeting in Columbia, South Carolina. The project Steering

—— Committee (Utah, Massachusetts, South Carolina, Ohio, and Texas) has
planned what should be a really good program--that is, if each of you
will do your parts. (A tentative program is attached.) -

As you kﬁow, one of the goals of the project is to encou:age the exchange
of information about promising dissemination practices and programs.
You can exchange information at the conference in four ways:

. by telling others abcout what you are doing through participation on
a panel,

. by discussing your activities in small groups and informal conversation,

. by bringing along printed materials to give to others at the conference,
and

. by providing_.information prior to the conference for the project to
pr1nt and distribute at the meet1ng.

We are now in the process of 1dentify1ng program parfic1pants. T -ou
are willing to be considered as a panel member or a group leade  .ani

we do need for you ou to be), won't you please send me a briet desc:'ption
of what you are doing that you can share with others. Just selec” an
activity or program you are pleased with, one you know is working. It
may or may not be new. What is old in your state may be new in another!
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In your description include what you are doing and how. In other words,

tell us something about both the process and the product. We would like -
to print descriptions of promising practices to distribute at the meeting, -
so won't you let me know today what you would like to share.

You will be getting more information about conference reservations and the
final program, but mark your calendar now for May 5-6. You will probably
need to fly into Columbia May 4 and you can plan to leave anytime after
noon on May 6. As usual, the project will pay for your flight (tourist
class only) and for $25 per diem for two nights in Columbia for the official
project representative. A registration form is attached.

The Steering Committee joins me in saying we are looking forward to seeing
you in South Carolina. I'm looking forward to seeing the descriptions of
your activities in my mail next week! -

Sincerely yours,
- . . /
%/L?,ﬂw &CZZZ’V

(Mrs.)“virginia Cutter
Project Director

/je

93

79




APPENTIX G:
Program for Second Dissemination Conference
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© NATIONAL DISSEMINATION CONFERENCE

At The Rutledge Building

Y N

+039:30 Opening Session
Ground Floor Conference Room

Presicing -

Vi Cets, Grstor of the projest to strengthen the

Sssoiation furetion in stie Gepartments of information,
Ters Elucation Agency

Ciztings -
Futl E. Mauris, Licutenant Goremor, South Carolina

Welcome -
Jesse A, Coles, deputy superintendent for admindstration and
planning, South Caralina DepartBent of Education
i
Conference Overview

9:30-10:00 "Moving Research Findings Into Educational Practice”
Speaker -

Paul Leary, Rehabilitation Research and Training Center,
Institute, est Virginia

A
AN
A
, N
10:00-10:30 "What This Means To Me And My Job”
Responders -

Public Information Officer: Mary DPerry, public information
office, Vormont State Department of Education

Poscarcher-Ubratian: Patricia Stevens, department librarian, bas

- srchugetis State Dapartment of Education

" Diseninstor for Federal Prog ranis: Robert E. Hutehison, special

ut, West Vhyma Departwcnt of Educauon

[T — ek s i

Curriculum -2nd Manning Snocialist: Royal R, Mnline, chief,
Carrculum, Nebraska State Department of Education

0304045 | Colfe
10:45-12:00 Job-Alike Group Dicussions

To explore lmphcatlons of the keynote address for specific jobs,
and to make recommendations for implementing suggestions

Public Infarmation Officers ~ In Ground Floor Conference Room

Rescarcher-Librarians — In Anteroom, Ground Floor ‘

Disseminators for Federsl Programs ~ In Ninth Hoor Conference
Room

Curriculum and Flanning Spccmhsts - In Second Hoor Confucnce
Room

08




12:00:1:48 "Top of Carolina Lunch | S
145218 "National Thrusts in Communication”
Ground Floor Conference Room
Presiding - ? A
W. E. Elis, director, Office of Research, South Carolina l A
Department of Education :
A AN
sps \.l bl '
Lee Purchina, National Center for Educauonal Communication,
scociate commiscioner, U. S, Office of Education
CUSEN Chwiod PodetDiply
. " 2:453:45 " Small Group Sessions
en\cr

, "rd A Dmendorf, research associate, National Center for

To discuss how USOE can help strengthen state dissemination
o.tional Communication :

staffs and.their efforts, and how states can help strewythen USOE

efforts
PRI YR Coffee

" gg

Participants vil e asigned o groups
e e e Groupl e Rt;o;l;]éédcr, RnchndSchallert S
chief, Information Services and Publications, lowa Department
e of Public Instruction

Group 2, Ground Floor Conference Room; leader, John Church,
chief, Bureau of Program Flanning and Research, California
State Department of Education

Group 3, Nnth Hgor Conference Room, leader, Robert A, H,
- Fraser, supcmsor of dissemination, Delaware Department of
Public Instruction -

i Group 4, Second Floor Conference Room; leader, Robert E.
/\ : Hancock, consultant, Florida State Department of Education

N Group 5, Anteroom, Ground Floor; leader, Roger J. Fish, coordinae
A o, Distict of Columbia Public Schools
oL Lo i
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Small Group Recommendations
Ground Floor Conference Room

3454:18

Recorders =

Group 1, Chalas A, Brown, consultant, Idsho State Department of
Education

Group 2, Mary Marshall, M.lor, Information and Publications,
Rentusky Sate Doprtment of Public Instruction

Group 3, Dondld Ruseell, hend, Education Information Systems,
Wisconcin Department of Public Instruction

Group 4, Malvin 11, cons-tent in spacial projects, Maryland State
Demarimans of Education

Group §, G, W, Feuse, educational comsultont, Alabama State
Caparimant of Education

135 e stiond Products Display

... Transportation will be provided ... . ...

MAY

9:00-10:00 Reporis on Promising Practices
Ground [sor Conference Room

Presiding -

Dizna 1. Achvonth, chiel supervisor, Rcsearch Information Unit,
South Carclina Dzpartment of Education

Reports -
Carl K. Godard, consultant in dissemination, Colorado Depart
ment of Education |

Vester M, Mulholland, spectal consultant, North Carolina Depm i
ment of Public Instruction S

W.E. Ellis )
Kenneth P, Lindsay, coordinator, Utah State Board of Education

Jck Bech, information retneval spccnhst Oregon Board of
Education

Louis A, Cohen, chief, Bureau of Occupational Education
Research, New York State Education Department

Virginia Cutter

10:09-10:1$ © Coffee
10:1511:30 Small Groups
Perticipants select one or more, Rooms to be annunced, . -

To provide in- uplh disenssion of promising practics, wilh mxphasns

"0 oW programs were tvaliated T

11301215 Summary of the Project
| Ground Floor Conference Room

Participant evaltistion of what the projeet has tricd lo do, with
sugsestions of where we go from here

- Presiding -

Virginia Cutter

R



APPENDIX H:
Final Evaluation
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O Aa.the Project to Strengthen the Dissemination Function comes to the end

‘ qf its year of operation under the sponsorship of the Texas Education Agency,’

- we need to look at its progress and chart its next steps. '
A project Steering Committee to make informed decisions by taking a few minutes

s~ . to complete the following evaluation form.. ’

sections.

' the" November Conference in Austin.
of you in attendance today.

Please check the appropriate answer.

R
I.“ Did you attend the Conference in Austin?

.

FINAL EVALUATION: PROJECT TO STRENGTHEN . -
THE DISSEMINATION FUNCTION IN THE

STATE DEPARTMENTS OF EDUCATION

You .can’ help the
The form ie divided into two

The first is to be completed only by those of you who attended
The second is to be filled in by all

Yes- 12‘ No 15

1f yes, p1ease answer the following questions.

e

A R R R T i

-t
S8

€.

£.

Did attendance at :ﬁ5£ conference.provide you with information
which was helpful to you in your job responsibility?
Can't Remerber .

- Did you try any new disaemination ideas becauee you attended
that conference?

If yes, please identify briefly what you did.: .-

Following the Austin Conference, did you get in touch with .
(write or call) any other participant in order to. -

' - share information

secure information
other (please specify) -

Yes 19 No 4 .

experience of the project would you~rate mmst helnful?
in order of importance with 1 considered most helpful.
Meeting at conferences :

Establishing an information network of people with
similar responsibilities .
Receiving printed materials SR
Strengthening lines--of communication to and from

Looking back over your participation in the project since
.November, how would you, in general, rate your experience’
Circle the appropriate point on the continuum.

Very helpful

[:R\f:.*p:.nong indicata number of peonle

Somewhat helpful very hTIpful he1pfu1 rt all




"tI._ Please respond to the remainder of this questionnairo’i}i' terms of
. your experience at this confaerence. Indicate your response by.‘

‘-V“‘,___‘ ' circling the appropriate number.
: y"";'. "~n-' “ ‘ - . N . .
3 oo . M
' 5 . b_‘- L ) : Gre‘t i
\ : None Some  Much Extent

(1) Extent to which the Conference 1 @ 2 (3 53 @O\(‘

-'_‘- met your expectat ions

(2) Extent to which the keynote “ad- .1 2 3-1,' &
" dress increased youx knowlaedge of :
how research findings can be moved

0%

2

(3) Extent to which the"job alike"

o ' ' sessions . increased your knowledg
momTe e e g~ thie tmplications” 'of"tzhe-keym:ﬂ:@;fD é@ ‘(2’4.52) Q?,,,k

R - address for your job responsibility

(4) Extent to which the conference pro-1

vided information on the national @ @ g 9 @
- ‘thrust in educational coumunication
(5) Extent to which the conference 1 4
provided information on ' promising . @d-) @

dissemination practices 11 18

(6) Extent to which the Educdtional

Products Display provided informaticr@@ @

useful to you

7 Extent to which the small group 1L — . '
sessions provided a forum for the @@ @

exchange of ideas

" (8) Extent to which the conference 1@
provided you an opportuniiy to
emess your ideas about dissemination.

2
4lIIID '1IIII'1IIID

Please make any comments about the Conference, its organization or its
content, which you think would be helpful to planners of future meetings.
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1.

‘Perhaps each state might pay for the expenses of its own representative _
in future conferences. At any rate, at least one conference of this kind -
(with modification) should and must be e held if our objectives are to be

- met. .

2. -Establieh informal interaction sessions. More time devoted to small

4.

5.

interest groups. Le3s structure, some day free time built in. ‘More
time for entire conference - four to five days. ’

_ Should be longer(four or five days) for: training of attending personnel
" in _methods and procedures in dissemination. They in turn will train key
peopie in their states. [ R

This was a:fine conference rooms=that . is.somewhat important. Really a
-very fine conference. Could mailings during the next- four months’ ‘be
made to participants?

The conference was very good. This group should continue to meet. T
would be willing to host a meeting in Reno, N%vada. - Bob Lloyd

6.

8.

9.

10..

-11.

12.

13.

Zeal for problem solving could be trigsered'by a "needs assessment" e
expansion of #7. An excellent: job of hosting and resource use was done
here' S v

R & D™

> e

I felt this conference, rather more so than Texas, utilized productively
the differences in functions of the: Stzte representatives._ However, until :
and unless nore top management in the way of State Commissioners or, Divi- i@
sion Directors are actually involved, it may-be a long process to get n
the salient idea across. . : ;

Discuss in depth some of the d1ssemination and resultan banée;at ;5;5191,

level.

There should be more provisions made for public infdrmation people to get
together and discuss their problems. .Their needs are. diff arent.. than. ... .-
researchers and are concerned with areas more-than’ PREP ant ERIC. ,Groups o
should be divided more by speciality with genéral’ sessions for -alls A o
media type should be on the steering committee. - ;,_ e S
Highly organized and verv well planned. Too much in too little time.

Need minimuw of three to five days. - .

Full two day conference in future more input from participants.

e o :
Would help if meetings were held at place where: conferees were staying.
Well done otherwise. South Carolina staff very, very fine-Southern :
hospitality very evident. .

Y

If possible, I would like for there to . ‘be two from. each state, so a
public information officer and a program ‘pPlanner would’ ‘get the same
message and could go on together. May finances makes this impossible.
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14.

15.

16.
17.

18.

19,

20.

21.

22,

23.

2.

We need task forces which will have performance objectives which we
could select to achieve during the conference.

Felt job-alike (meeting people with similar positions, purposes, and
problems) were most valuable. If possible people from federally funded
information dissemination centers as well as state education department
personnel should be official delegates. These people cannot only learn,
but contribute to the conference.

More small group sessions needed less jargon, more similarity of job
responsibility in group sessions.

Small group work sessions most usefri. wccd more practical application. |
Let's practice what we preach!!!! ‘ o o o

I believe that it might be worthwhile to include simulation exercises as
part of a 3-4-5 day conference in the future. The product of such an exercis
might be a model that each state could adapt to meet its own uniquenesses,
and the "model" might be useful in "selling" the message of new disseminatior

More detailed information, as for in advance as possible, about conference
topics, to be fully prepared. As a representative of a state, one tries to
get as much information to take back as possible.

More informal session opportunities needed. More information on process
by which the "leader" states acquired legitimacy of SEA hierarchy in their
efforts. T/A for those states which are still lagging in- acceptance of
dissemination an on SEA function

1 think much of.the value comes with continued contacts, irureased rapport.
I would appreciate more concrete ideas, more "“how=-to". loragsr training
sessions would be welcome. Continued in-put from our i+ *r.ends is
essential -- we need to be kept in touch with latest dev«lopments.

The time has come for an interaction, roll-up-our-sleeves conference.
Maybe one strong keynote as part of a steering critical summarization
session. Schedule more time in an effort to eliminate people learning
during second morning. I feel we now need to adapt a "common level of
identify" in order :o develop stranger objective and responsibility
guidelines for dissemination.

Unusually well-planned and executed. Remarks, as often as possible,
mimeographed for later consumption; e.g. each state might put in capsule
form its organization for dissemination and utilization as well as out-
standing features of dissemination program. This Project might sponsor
one-day regional conferences for chief school officers and top-level
decision-makers. A state-of-the-art paper, prepared by this project,
would be useful to every state. Perhaps this might be done by an ad hoc
committee.

It was great. Accommodations fine. Excellent presentations.
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25. The conference should last at least thiee days to a week to allow
mee time for interaction and exchange of ideas between conferees.
‘31l groups (changing members each time) is an exceilent way of
getting down to the meat of the matter. Also this informal method
speeds information exchange among participants. I felt this conference

to be extremely valuable and 1 hope that they will continue on a
regular basis.

26. Should we be looking at an organization of professionals. This would
help delineate many problems. Need longer conference, two days in-
adequate. Retreat type or more interpersonal contact should be con-
sidered. (Build agenda first session. Have one good keynote)

27. 1 feel a scheduled social prior to beginning the next conference would

be helpful in providing the learning atmosphere needed to be succes-
ful. -

B P N D
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APPENDIX I:
Materials sent (o Participants in
Second Diss¢mination Conference

. 109

91




NATIONAL DISSEMINATION '
CONFERENCE PARTICIPANTS

. May 5 & 6, 1971,
Colupbia. South Carolina

Alabama : . Mr. G, W. Hause
Arizona " Mr. Gerald n.}01ine
Arkansas Mr. Victor H. Wohlford
California Dr. John churpﬁf '
Colorado : Mr..Carl K. Godard
Delaware , Mr. Roberf A. H. Fraser
D. C. Mrs. Robyn Baugham
qutida ‘ Mr. Robert E. Hancock
Idaho Mr. Charles A. Bfown
Illinois * Mr. Norman E, Rawson
Indiana ' Mr. Richard C. Balough
Iova Mr. Richard E. Schallert
Kansas . ‘ Mr. Arlin R. Morgan ‘
Kentucky | ﬁro. Mary ngohall
Louisisns ‘Mr. Charles 8. Smith
' Maine ' . Miss Marion COObor
Maryland Dr. Melvin L. Self : *
Massachusetts Mrs. Patricis Stevens
u;nnllotl Mr. Eugens B, Kaiéiao, Jr.
Missouri Mr. *enn White
¥ontana ' | Mrs. Marilou Madden
Mrs. Sheryl Hutchinson
Nebraska ‘ Mr. Royal Henline
Nevada Mr. Robert L. Lloyd
| Nev Hampshire Mr. Robert H. Fay
Nev Jorsey | Dr.vJohn J. Casoy
Q ‘ , 110 '92,' s -

MC L . Y . ) ! i




Rew Mexico
New York
North Carolina
virmont
Virginia

" West Virginia

Rhode - Island
South Carolina

South Dakota

Mr. C. M. Hill
Mr. Gregory Benson, Jr.

Dr. Vester Mulholland
Mrs. Gladys Ingle

Miss Mary Perry *
Mr. Philip F. Boepple

Mr. Robert E. Hutchinson

Hiqconsin Mr. Don Russell
'Hyoming Mr. Paui D. Sandiqu
Ohio Mr. Jack D. Gilbert )
Oklahoma - H‘“mmPéééf.éiii
Oregon Dr. Milﬁ Baum

Mr. Jack Bech
Pennsylvania Mr. Richard R. Brickley

Carolym Trohoski
Mr. Charles Mojkowski
.

Dr. W, E. Ellis

Mr. Larry Tennison

Tennessee Mr. Clark Meadows
Texas Mrs. Virginia Cutter
Utah Dr. Kenneth P, Lindsay
Kathy Wallentine
USBOE Dr. Charles Fitzwater
USOE Dr. Lee Burchinal
USOE Dr. Mike Becker
USOE Dr. Tom Clemens "
USOE Dr. Richard Elmendorf
usox Dr. Robert Cheal;f
usoz'

Dr. Charlcs F. Haughey
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- Office of Research Y
Dissemination Conference .
Columbia, South Carolina
May 5-6, 1971 . ’

The South Carolina Pilot Program for Information Dissemination _
began its operation in July of 1970. Inhereﬁf in the pfogram is the
concept of providing information relevant to the needs of educationaI
managers and practitioners to assist them in their decision making. The
desired result of the provision of such information is the improvement of
educational practice including the installation of new programs, and
procedures and the 1mprovemeﬁ£ of existing procedures at both state and

~ local levels. The basic design for accomp]ishingvthis,;a§k_§t1py]§tgs
that interpersonal communication 1inks are essgntiaI. |

A retrieval center has been established in the state education agency
to assemble relevant information on requested-topics and,dissémihate this
materjaI. This center helps to provide the interpersonal communication -
Tink between the state and local levels. |

A significant experiment is being conducted in two areas of the
state to assist in the utilization of the 1nformat10nw§}oVided by the

retrieval center. The Communication Specialist concept is the focal point
of this experiment. Two Communication Specialists, one in eaéh target
area, devote full time to determining the information needs of fhe educa-
tional personnel in their district, relaying these needs in the form:

of requests to the SEA retrieval center, and assisting the local educa-
tional personnel in the interpretation and utilization of the fnformation
provided by the retrieval center. The Communication Specialist attempts o
to maximize the 1nterpersona1‘communication linkage at the district level
and betwgsﬂuthe district and state levels. He makes use of the resources
available within the State Agency. State consuItants and technical
assistance teams are working with the Communication Specialist on 1dent1f1ed>

needs of the district. 112 ot




The pilot program is also providing a professional service to the
SEA personnel by permitting them to tap the resources>ava11ab1e'through
the information service to keep informed of the Iatht devéIopménts in

their field. oo

In addition to serving two target schocl districts and the State
Education Agency the Pilot Program has been expanded to‘e§£ehd the infor-
mation retrieval service to include the other ninéty-one school diétricts.
Fifty-seven of these ninety-one school districts have named 1nfqtmat{on
dissemination representatives to facilitate the communiéatjonfSetWeen
" the local- school diStfictéﬂénq the Research Information Unit. =

The Pilot Program is designed to coordinate, strengthen.‘and supple-
ment the on-going activities of the state education agency. A1l South
Carolina school districts as well as the State Educatioh Agency are pre-
seritly being encouraged to utilize the product of fhe“Reéearch Informafion

Unit to assist in their educational planning and decision making‘activifies.
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S Lo ‘ ‘ . Greg'Benson’ ST
, - N . .~ Research:- Assistant "
: S / Dissemination Conference

. Columbia, South Carolina
-~ May 5-6, 1971 '

ERIC ... and the New York RCU

In recent years, much emphasis has been placed on the rapidly
changing and greatly expanding activities now inherent in theffield
of education. To fulfill the need for new curricula, programs,_méthods,
"and organization, a great deal of research and project-generated infor- "~ -
mation has been developed.

This ever-increasing volume of educational information -- in the
form of developmental, pilot, and demonstration projects as well as
fundaﬁe;tal research -- quickly made apparent the need for a system of

information storage and retrieval readily available to local educators.

......

National ERIC ...

In response to these needs, the Educatietal Resources Infotmetion
Center - ERIC - was established in 1966 by the U.S.loffice of Edecation.
ERIC is a nationﬁidé system which acquires and stores educational infor-
mation and then makes this information readily available to all educators.

Although in existence for only 4 years,'ERIC already contains over
40,000 education documents. |
' The central coordinating unit of ERIC is located in Washington and

is affiliated with 19 information clearinghouses, each devoted to a

specific subject area of educational concern.
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~ These clearinghouses, located at universities and educational orggnizationé

I~

throughout the country, evaluate completed research documents, Some of the

" major areas covered by the ERIC Clearinghouses are: .

Adult Education Library and Information Sciences
Counseling and Personnel Services ' Linguistics

Disadvantaged Reading

Early Childhood Education Rural Education & Small Schools™ -
Educational Administration 5 Science & Mathematics Education
Educational Facilities Teacher Education

Educational Media & Technology Teaching of English ,
Exceptional Children . Teaching of Foreign Languages

- Higher Education Vocational & Technical Education: .
Junior Colleges . : :

. 1% the clearinghouse judges a document to be of national significance,
an abstract 18 written, an ED (education documenc) identification number
is assigned, and the document is then indeked in the monthl& journal,
Research in Education (RIE)., Each edition of RIE concains the abstracts
oflall documents selected that month for the ERIC collection; the selected
documeats are tﬁen%ﬂhdexea by subject, author, and institution. A one year
(12 issue) subscriétion to RIE can be ordered for $21 from:

| Superintendent of Documents
U.S. Government Printing Office
Washington, D.C. 20402
RIE annual indexes are also available from the above location.

Documents, once they become part of the ERIC collectién, are available
in two forms - microfiche and hardcopy. Microfiche is a 4=by 6-inch
transparency which can contain up to 70 standard pages printed in
photographically reduced size; documents on microfiche are read with the
aid of a microfiche reader, Hardcopy is the reproduction of a doéument on
standard size paper. Both microfiche and hardcopy reproductions of ERIC
documents can be ordered from:

_ERIC Document Reproduction Service (EORS)
Ndtional Cash Register Company

4936 Fairmont Avenue
Bethesda, Maryland 20014

15




“and the New York RCU +» « o -

A fThe cost of documents varies with their length. In geﬁeral,mhardcoﬁy‘is '

| 5 cents per page and microfiche is 25 cents each.

ew‘

A new monthly indexing journal, related to the ERIC collection and

R1E, is Currentg}ndex to Journals in Education (CIJE). This journal

" consists of'detailed indeﬁihg of the articles found ih'530 edocational and

education-related periodicals, A one year (12 issue) suhscription to CLJE

can be ordered for $34 from:
CCM Information Corporation '
909 Third Avenue
" . New York, New York 10022

Semi-annual and annual indexes of CLJE are also available.

N
h
o

The New York State Research Coordinating Unit (5ég), as'the.New York
ERIC liaison, has actively incorporated the ERIC oystem into its service-
oriented functions. 1In order to establish a network tor the effective
dissemination of ERIC resoﬂrce materials, the‘R&U enlisted the cooperation
of 32 institutions within the State, each having an ERIC microfiche collection,
microfiche readers, and a subscription to RIE. Those cooperating insti-
tutions agreed to make their ERIC collection available to localnedocators
and other interested persone within their region. (A list of the 32
facilities can be found oh page 8.) The RCU, located in the Bureau of Occupa-
tional Education Research of the New York State Education Department, has
a complete ERIC collection and -the equipment to reproduce ERIC microfiche
as well as New York State curriculum materials now available on microfiche.
The establishment of this diffusion network -- involving ERIC, the

RCU, and the 32 cooperating institutions -~ las led to three distinct

phases of operation.
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any document which has been produced an v
After a document is received by the RCU, 1
to Central ERIC for further evaluation:a ‘

ERIC system.

State who desires educational research information.ll.-

ufihee;gggt Phaee 7F

.__{

:che Rcu receives, *for possible inclusion into ERIC,beducational-. o

esearch and development documents - including innowative programs.and

i projects. These are submitted from local, public, and private.education

o agencies, andsfromjthe State Education Department. A local district,

school, or individual educator in New YoerState can therefore contribute :

The Output Phase .

A number ‘of possibilities are open to the local educator in New York

1, The 32 ERIC cooperating institutions make their'collection o
and related services available to local eddcators. ;5?.,, T

.‘

2. 1If none of the 32 locations is easily eesibte,*a request may
be made to the RCU for free ‘microfiche’ reproductions .of ERIC
documents, In order to make efficient use 'of this; fre ,'“
one must have access to a microfiche reader: (portdble;_eaders .
are availabie at $60-90 each) and a subscription to; 5;5.

Requests for microfiche reproductions shoald be forwarded to the o
RCU through the local or school 1ibrary.. When ordering microfiche,

one should 1list the ED numbers in numerical order; and ' state

whether a printed abstract is desired. £or each requested document.

Also, this reproduction service ie limited to 20 documente per
request. ,

3. 1f access to, or purchase of, a microfiche reader is not
possible, the hardcopy reproduction of ERIC. documents:-may be
oxdered from the ERIC Document Reproduction Service. (See above.
addreesﬂ. S

4. The RCU will conduct ‘1imited 1iterature searches of ERIC materials p

upon requests By checking the Thesauxus of ERIC, Deecriptors,

descriptors which apply directly to the topic can be: identified.‘

If the request is precise, then the infornation retrieved will be .:Lff

more closely related to the topic being searched.
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”:available ERIC documents: The problm is, tncn forve rded to the RCU, where

. of the_State Education Library. 1f the p,.r,.s_:b_l.m.....is ,.st.i_ll.unan.s_werable, -

synthesized and prepared as a PREP document, -

The Utilization Phase'

It is hoped that ultimately a two»way:llnkinb function will be

. created through the ‘use of both the input nnJ output phases of RCU

operations. This would work as follows'
An educator desires,educational research~dnd resource materials
pertaining to a particular problem area._ Upon scarching tne‘nearest

ERIC collection he discovers that his problem is- unanswerable thraugh

a more comprehensive literature search can be made utilizing the resourcee

~ through these resources, the possibility’of:conducting,a”prOject to research.

| the area is discussed by the staff of the New York State Education Depart~

ment,’ Division of Research, 1If it is decided that a significant research

project is feasible, the project will be couducted with the aid and involvemen

. of the educator orginially“requesting the information.

and now PREP .

PREP - Putting Research into Educational Practice - i8 a new and
unique research and report service inaugurated by the U.S. Office of
Education. The PREP program focuses on current educational- problems and -
areas of concern which are studied in depth by qualified researchers
recruited from throughout the nation. The resulting research findings,are

L

Each PREP document concerns a ningle topic, .and consists of several

'parts - often including detailed bnckgroundvmaterial. a survey of

educators! attitudes, current practices and policies, and recommendations
for the establishment of developmental programs, The final section of a

PREP document lists sources of additional research and research Q related

"information in the subject area, including pertiaent information available
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f?ain;ﬁklc: Perhaps the unique aspect of the PgﬁPbprogram 1s‘rhat the .

\'\..

r_research findlngs in each PREP document-are writted\in nontechnical language

- and can be easily understood and readily used by educators.

-eﬂﬁer to make this research 1n£ormat£on more easily available,
RE¥/§i;uments ar% entered into the ERIC collection. As with all ERIC

documents, PPTP reports are indexed in RIE (beginning with the April 1970

issue) and . available in both microfiche nd hardcopy.

The ?REP'documents presently available through ERIC are as follows:

PREP #1 - Instructional Television Facilities: A Guide for School
Administrators and Board Members ED 334 077

 PREP #,2,..-,.&2(““8 Difficulties ED 034 678 = o e e e

&

'PREP #3 - Establishing Central Realing Clinics ED 034 079

PREP #4 - Correcting Reading Problems in the Classroom ED 034 080
EREP #5 - Treating Reading Disabilities--Thc Specialist's Role ED 034 081
PREP #6 - Bilingual Education ED 034 082

PREP #7 - School-Community Relations (Research for School
Board Members) ED 034 083

PREP #8 - Teacher Militancy, Negotiations, and Strikes
' (Research for School Board Members) ED 034 084

PREP /5 - Job-Oriented Education Programs for the Disadvantaged ED 034 085

' PREP #10- Seminar on Preparing the Disadvantaged for Jobs:

A Planning Handbook ED 034 086
PREP #11- Research on Elementary Mathematles ﬁh 034 087
PREP #12- Paraprofessional Aidealin Education ED 034 906
PRE? #13- Improving Schools by Sharing ED 036'666
PREP #14- Social Studies and The Disadvantaged ED 037 588
PREP #15- Student Participation in Academic Governance ED 038 555
Sabsequent PREP studies will be available monthly.

In order to effectively disseminate PREP materials, "PREP Brief"

- was introduced with more recent PREP documents.v The Brief is a one
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‘write to:

page, easily-reproduced condensation of the research findings reported in
a PREP study. It is intended that the Brief will be of value in creating
an awareness of PREP and in helping cducators detexrmine whether or not a
particular document is appropriate to their nceds. Anyone wishing'to be
placed on tﬁe mailing list for PREP Briefs, or desiring further infor-lé
mation about E.IC and the New York State Research Coordinating Unit, can

-

New York State ERIC Service
Room 468

State Education. Department
Albany, New York 12224
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it is wasted. Therefore:

Jack Bech PR
‘Oregén. Deptd of Bducation
Dissemination Conference
Columbia, South Carolina

e MaYT5e6,. 1971
v

INTRODUCTION

In recent years, educators have been under increasing pressures to change
and improve the public schools——to keep abreast of new developments in all
educational fields, to make complex choices relating to curriculum and . .
instruction, and to improve their financial and-educational accountability.

‘In order to meet these and other responsibilities, it is essential for

school people to be among our best-informed professionals, and it certainly

.18 true.that state, regional, and -local education agencies have beem~ - = "

literally inundated with educational information and materials -is scattered -
in many directions and through many channels without order or plan, much of

-

~av". There 18 a é;itical need for regional or statéwide crordination of

_dissemination t~ aszure that all teachers and admiristrators have

access to informetion avout all new research and develcpment activities
of concern to them. ‘ ‘ '

b. There 1s an equally critfcal nes? co assure that such information
reaches teachers and administrators in usable form. An identified good
practice hus to be described so that it can be replicated by others

" before it will be adopted. C ' -

c. Because the most effective communication takes place on a person-to-
person basis, a trained cadre of dissemination agents is needed to
provide interpersonal communication links in the dissemination network.

One of the reasons new research findings and‘new ideas take so long to be
put to use in the school program is the cycle through which a good practice
must go to become a standard practice. The decision to adopt a new practice

. 18 not enough. It must be adapted to local needs before it can be installed,

and after installation it should be monitored and modified. Even when it
becomes standard practice, it should be reviewed and evaluated and information
about it should be fed back into the system.

The project 18 an essential step toward achieving a priority objective of the
Oregon Board of Education--" closing the communication gap." This objective
includes the establishment of an effective system for disseminating usable
information about research, development, and demonstration activities to
Oregon schools and community colleges.

The primary objective of the proposed project is to develop and test the
effectiveness of a dissemintion system based upon computerized storage and
retrieval of selected information and a network or chain of interpersonal
communication 1links.

In an effort to study some dissemination models in depth, the pilot program’
is limiting its operations in two counties, which were selected on the basis
of their potential to contribute to the program.
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- Lane cdunty was se1ectcd sz one of the geographic target areas - for the ?_
.ﬁprojcct because it has a population of 200,000 in a central area of the

statc‘ * A11-of the school districts in Lane County are connected ‘to the ’

:” Oregon Total Information Service (OTIS) by on-line cetminale. The ccunty; o
- hag 16 school districts, one.community college,. and approximmtely 64,000 S

pupils.‘ The school districts are close to -the University of Oregon at

- . Eugene. ‘where the Educational Administration .ERIC and the Center for the
1~*Advanced Study of- Educational Administration*are housed. f-mwg-

:Umatilla County 'was selected as the other geographic target area because g
“of its size--3,241 square miles—and its small population=-43,000. - The :

fifteen school districts in Umatilla County are connected to. OTIS and have

:-been developing a television connection’' to every school building in the
_.county.

TITLE

DISSEMINATION CENTER

PERSONNEL
Director
Retrieval Specialists (2)
Area Resource Specialists (2)

Center Secretary
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PURPOSE

maintain a chain of interpersonal communication links

egon Board of Education and the local school districts that will
sed and through vhich a two-way flow of validated educational

n pass effectively.

OBJECTIVES
ce-to-face linkage thioﬁgh people~to-people servicgu.(area
pecialist).
network of two-way dissemination among all eduggtionai agencies
te. B
t of a computer-based one-stop center for exe-plaiy information
(retrieval staff) '

effective system for collection and evaluation of instructional

» indexes, catalogs, referral lists, ERIC, PREP, etc.

FLOW OF ACTIVITIES

trict contacts area resource specialist or speéialist contacts
:ntified by district person and.resource specialist.
recialist writes problem in question form and in identifiabie
IC desriptors)
yecialist records problem on specified referral form.
ipaff QOe; search through OTIS-ERIC, State Library, 0.B.E.
md Boulder center.
123

105



S

‘ Page 5

6. ALl cearcﬁ information (abstracts, microfiche, etc.) f;turned to the .
area resource specialist for his evaluation and interpretation. Copy
to appropriate O0.B.E. specialist.

7. Resource specialist helps school district interpret applicable search

. information.

8. Resource specialist and district personnel determine further 1nvolvemenf.

9. If necessary, resource specialist asks retrieval p;aff for further help
,(search, consultant services, microfiche, ﬁa;d copy etc.)

10. Evaluation and feedback by all concerned parties will follow.

FLOW CHART

INFORMATION BANKS

ERIC TEACHING RESEARCH
OTIS STATE LIBRARY SYSTEM
NREL SPECIALISfS
CASEA TITLE III

BOCS TITLE II

LA, USOE h
!

) 0.B.E. RETRIEVAL-DISSEMINATION CENTER

o ‘ Director

- Retrieval Specialists
Secretary

1

AREA RESOURCE
Specialists

SCHOOL CLIENTS —
Teachers Administrators . IED's

‘ .

. . — — —
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OPERATING PROCEDURES

. The O.B.E. Retrieval-DisseminationlCenter‘performs,several basic‘ﬁunctions
»for the entire project. ot

s

. - A.-ARecord all contacts from Oregon schools. L

© ..r‘,g.v

B.‘:Keep files on educational problems

,Match resources with problems prS

D.

““:Eo . '_
g ©

u.h.w.—-

..F‘

c

~~"""The Area Resource Specialists serve as the point of contact with schools.'

A.. Determine ‘the educational problems and provide retrieval

personnel with infbrmation for the solution of those

problems.

B. Identify potentialvneeds.of schools andraSBisthin‘deyelopingfi

programs to satisfy those needs.

C.'»Make a call or progress report on every school visit or inquit

D. Provide schools with information on new technology, consul*x

tants, and on the availability of new educational programs

E. Act as a point of contact between Consultant; and schools.
F. Establish initial relationship through central administration

office of the school district..f

Aruitoxt provided by Eic:



‘ifage 7 “
THE OPERATION
LOOKS LIKE THIS
F 1. Need Identified
. 6. Evaluation and Follow-up

x
; 5. Impleﬁentation of
; ‘Strategy
T ' o - 2. Identification an
o ' ‘ Statement of Problem
~ o
)\\\. -
3. Information Search 3

4. Selection of

.~ ‘Alternative and Plan St:ateg‘g*\\;~;‘—____—_——”’///,f- Alternatives‘

Agents with Primary Responsibility at each level._“

1. Teacher, Administrator, School Board, CGmmutit§. ' o - ”l;%
ﬁ: WAiea Resource Specialiat_and Cliept. a
?ri - 3. Oregon 3oard of Education Retrieval Staff.
;;1 - 4. Area Retource Specialist and TClient.

E;ﬁ- ., . .5. Area Resource Specialist, Client and Consultants.

6. School Personnel and Project Speéialist.
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WE AIM TO:
Hotivate People . ‘ o . CC'. ”‘ o B

Assist in the identification of Local School needs o ${;’

Retrieve Educational Information :

[ U

Make'Educationsl Informstion Useable-y a

Connect Printed Research With Human Resources.

Create Self-Confidence“
Create a Problem—Solving Attitude
Have Fun

Find Short-Cuts For Retrieving Information

Education, Information Banks, and Resource Agencies

WE HOPE OUR AIM IS STRAIGHT

B e

a0




SRR A o o - . \ester M. Mulholland
A | : " Special Consultant
R I : - . Dissemination Gonference i
SR _ s May' 5-0, 1971

Promising Practices in Disscmination

in North Carolina

Several practices will be mentioned briefly, but only one will be analyzed.
.the State Department's "Research -and Information Center," which has achieved certain
"regional and national recognition. T e

Item 1: A carefully prepared position paper on dissemination
- corntinues to be studied and utilized by staff members and by a number
of individuals throughout the State. USOE has duplicated and used
this paper in a limited fashion. ’ ' '
 aniShh -
Item 2: With Federal,funds an "information retrieval and
dissemination project," utilizing four local administrative units
as pilot centers, was carried on for one year. Considerable awareness
was. created in these pilot centers relative to the'existence and
availabilty of complete and authentic educational 1nformat10n for
local use in efforts to improve various aspects of the total educational
program. The State Department of Public Instruction werked .losely
‘with North Carolina State iniversity and the Research Triangle Institute
in terms of retrieval and equally closcly with the Department's "Research
and Information Center" in terms of dissemination.
Item 3: -The Division of Research sponsored a one-day regional
conference on information retrieval and dissemination. September 15, 1970,

Item 4: Through a regular publication., Title 1IT Talk, which has
won a national award; through a conference sponsored for college and -
university persomnecl; and through a colored film depicting outstandlng
Title III projects, the Title III staff has achieved definite success
in its efforts to make dissemination effcective.

Item 5: An experimental packet has been prepared by the Division
of Research, Planning, and Devclopment on "Individualized Instructidn."} -~
This packet contains the following nine items and is being widely
circulated throughout the State:

"For the Love of Learning--Strategics Tor Tmp]ementlnc
Individualized lnstruction," a 30-minute color
film with sound ~ : - : -
. The film script
. Study guide for the film
. Position paper-——conviction and commitment of SDPI
. Slide tape emphasizing the concept of individualized

instruction ]
- 128 .
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* Carolina. Its purpose is twofold?: F1rst, to make ‘the total educat:mn~ e
' ‘commnity aware of what is taklng place in- educatlon natlonm.de. Second,

‘entire ERIC system, ERIC CIearmghouse s products, computer generated
‘ blbhographles..an exten.s:we collectlon ‘of abstracts, mdexmg serv1ces s

. Slide tape emphasizing methods for implementatidn - .
"« ‘Listing of resources:. books, pamphlets, films, o )
slide tapes, resource personnel, places to visit ™
.- Public information brochure with questions’ and short *
_ answers . :
"« . Suggested radio spots for local use - . - St e
If evaluatlons of this packet suggest the feasibility of domg so;"' ) o

‘the State Department is prepared to preparc other packets; for example

packets on "differentiated staff:mg," "occupatlonal educatlon in the
niddle grades," and the “like. : :

Iteli 6: The Research Information (‘enter (RIC) houses the largest
and most comprehens:.ve store of . educatlonal 1nformatlon in "North

to simplify retrleval techmques, enablmg educators and other“s to obta:n

bibliographies, extens:we holdmgs of . pamphlets and goverii
and the North Carolina State Department of Public Instruction] istorlcal e
collection. The Read:mg Resources . Network Center. a readlng mformation ST
center, .is an adjunct of RIC. ' ST S
The Research and Information Center offers’ three muque serv1ces
related to the ERIC system: ) '
. Computer retrieval of all t1tles and ERIC documents .f v
numbers on specific subjects w:.th or without .. =
abstracts - L
« Reproduction of the m1crof1che cards contammg
the full text of the document -
.. Computer retrieval of all CLJE titles and access:Lon o
numbers on a specific subject with or without
abstracts. CIJE is the Current Index to Journals
in Education, a c0mputen 1zed index to over 500
journals

" The Research and Information Center also has the capability of reproducmg

or copying many other resources for dissemination to the user without a

request for return of the materials. For a nominal fee, information needs

can be quickly and effectively met. Single copies of numerous "searches"

are available upon request without charge. o .
Monthly statistical reports indicatef that the RIC is bemg widely

used by -State Department staff members and by other educators throughout

* the State. Approximately 600 individuals use the services of, the RIC each

month in some fashion. : Vhe Cescavch s-r.-f:-(mq_‘hm “anta’ a-nd
Recently, a slide tape presentation on, ERIC has been completed to

accompany a prmted fold-over brochure. This cffort has rece:wed

comendatlon from the USOE. 129 ‘ '




f"1hissemination Con erence;
: olumbia, South Carolina
May 6, 19717

E

The Texas Education Agorey
Dissemination Pregram -

.

=" Tn 1968 to strengthen the Texas Education Agencv{s-caoability for 1eadership

in developing high quality educational programs th“ouqhout the. state, we moved _

toward a finctional organization. A separate L1V1~10n cf Dissemination was

- established within the Office of Planning with fivc profcssional and two and

one-half supportive staff members. The Div1sion was charged with coordination

e v

of Agency efforts to identify and disseminatc 1nnovat1ve and exemplarv prac-'bpﬂ_

" ytices, with responsibility for public 1nformation. and with direction and

ff_ : refinement of Agency internal commun1c1tions 1ct1vit1es.‘? ' f';}=bif\;‘t

f- We believe we get much more ef[ectivo dxssemination 1n this cpordinated pro-

P B

gram than we could possibly ‘pet iF each ftnding sour Q) T1tle III, e.g., were

responsible for its own dissemination. A piecemoal dissemination program--a L

.. e
bit here, a bit there--scems to fr"nmenL the 1nformation which school planners

need.

'_Although our program must be coordinntud tho audienca to whom we transnit
' information is fraomcnted--;> made up- of many diffuront groups with different '

ﬂ;_information needs. We thlnk itts important to kccp 1n mind that our audience

tfor dissemination includes 2 varicty of people--toachers, administrators, and

,"jother SChool people, % ' onparents, citizens in local communities-- C

the tax payers who mus’ = .. ..o the cost of pfograms--legislative groups and

others.v A variety of people--a varietv of nccds..

That's why our disseminaticn giogram encompasic s both
+ program disvnmination, 1nc1udinq ERIC 1nd PREP andr

e public :[nfor'nation. 130
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‘ dissemination system which we're devcloplng in Te\as.

"[ It provides for

.some'pnder Statevand local funds.

L

"whick the programs were featured in demonstrations and’ exhibits. ‘Some were

ﬁ school year we'11 have in place a small cadre of schools,

13

'. locating or identifvxng innovaLive and O\emplar\ programs

and practices
e screening ‘these prngrams'

. disseminating informatiOn.

some funded undcr Federalfprograms,

programs for statewide dissemination.»

These programs have been disseminated through a variety of media and to a

.variety of people. Ve have sponsored three major statewide conferences in

also oper. to conference participants, for on-site visits.

We have filmed some programs for one-minute color films used on 50 TV statioms. -
And we're making 10-15 minute documentaries of others. We've printed informa-
tion about the programs in major bulletins, brc:hurcsjand news releases. Infor;f%
mation about them has also;been spread through word;of-mouthfbv Agency

consultantsrwm'

Follow-up evaluation shows that some schools have indeed tried some of the

ideas identified and disscminated through this system. ‘Now we're expanding o

the system to include a netwcrk of demonstration schools.. During the 1971 7’ L“if

'each demonstrating

L,
2
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ducation service centers, the regional laborat(r\. teacher education
'institutions, local schoo1s, cach will play a kev vole in establishing

Sana maintaininguthe network. At with all our disseminuticn efforts, we'll

:_eyaluate:fhe.network carefilly. Does it serve its purpose? Does anything

happen in Texas classrooms because we have such a network?

7Finally, our dissemination efforts include ERIC and9PREP.' Our job is not

" only to make information from these excellent rcsources available but. to

"encourage its use. Anmong thin5s we've done is to hold a series of ERIC
training sessions for our staff and to encourage service centers,to:train
local school people. We!ve developed a statewide publicity campaign'for

. ERIC, a continuing campaign, not a one-shot deal. We‘ve'done ehe‘seme for

PREP, and in addition we've developed andmprinted thousands of exqerpts
. from PREP. The full packets are available only through the.service centers.
Our state dissemination program in a capsule: Jc‘disseminate diffefent
kinds of informatinn to different kinds of people for different kinds of

purposes tbrough different medin and techniques, but we. coordinate the total

program. Printed materials suppcrt audio-visual. Conferences complement

on-site visits. Each part contributes to the whole. And the aim of it all?--

to encourage desirable educational cher:e throu- hout ou. State.

3



'Columhia! South Carolina‘, :
" May 5 6 1071 ' T

T
DISCUSSION OF GROUP REACTIONS TO T
NAIIONAL DTSSEMINAIION COh*ERrVFE

At the National Dissemination Confercntc ,held in May, 1971

‘discussion groups analyzed two major questions. (13 How can

lUSOE help strengthen state dissemination staf‘g and their efforts?

(2) How can states holp strengthen USOE efforr The several re-'-" .

‘curring key issues expr95sed in a11 discussion groups appear at :

the beginning of the following summary. o

ﬂh#i‘."‘aﬁu.r

Concerning help USOE can give to strengthen!s.

tion staffs and their efforts, the majority o t

suggested that USOE provide training sessions; inbdisseminati
practices for SEA personnel in add1tion to: ccintinuing the annual |
dissemination conferences One of tho ,uggeStions for training
sessions emphasized training specifically directed toward the change
agents, | ) B
Another suggestim brought out in two cfiscussim groups'was'
that the Council of Chief State School Officers be asked to make

a definite commitment to state 1eve1 information disseminati in

all forms

N
)

The need was also expressed for ident:.fy:lng one person or office
at the SEA as a dissemmation representative through whom a11 mail
from USOE could be cha’nneled. Several times during the conference
delegates suggested that this SEA person or office be actively

involved in state dissemination efforts and not just be a representative

133
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5;nsmed to receive USOE dissemination mail, Suggested mailings
.' from USOE to the dissemination liatson at-the SEA-included: - - -
‘a monthly or weeklyfnewsletter, e.g., "Dissemination Dope";

USOE and HEW news ieleases before these are mailed to assorted

!

mass media; dissemination type documents from NCEC at no charge;
. Title III publications, continued mailing of one or more cost-
free\copies of each PREP kit; all clearinghouse mailings; peri-
.'odic;reports‘concerning_the-progress of the three pilot projectsg
products of thé-regional laboratories and clearinghouses cost#free;
and a listing of available USOE materials with an accompanying survey

to determine what SEA's need and want from them,

In addifion to thé suggested mailings to SEA dissemination

e

representatives, another helpful service from USOE might be occa-
sional or regular conference calls by WATS regarding special an-
nouncements, . problems and situations,

To supply the SEA's with the names of specialists in the prac-
‘tice of dissemination, it was further recommended that USOE provide
the SEA dissemination representatives with a brief 1isting of key

\

USOE dissemination: perscnnel &s well as trained personne1 or short

; term contractors aveilable upon request.
? - Several discussion groups ideas led to the view of NCEC as thel
- focal point for bringingatogether dissemination practices frovaSOE,
the SEA's and the LEA's, RThis role of NCED as the convergirg agent
s would include compiling a short booklet (16-20 pages) of exemplary

SEA dissemination operations including documentation from the states
| concerning how they have helped in phasingvinnovative projects'ingo;

-t

local districts--"educational engineering," so to speak.

134
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Additional suggestions mentioned by discussion éroups included
USOE fﬁn#ipg for dissemination specialists through Title III, Title V
and Title X; ﬁbdel legislation for establishing disseminat;AQ.units
in.SEA's; ad&itional_emphasis by NCEC on re-packaging rgsearch and
relaﬁed materials; fuﬁding by NCEC for a pilot project to a regional

information system/network which would serve respective states in an

established geographic area; and development of a reading package

containing less individual parts than the Early Childhood Package.

ancerﬁing the second major questioa analyzed by the diséussi;n
groups, 'How can states help streﬁgthen USQE efforts?', s.veral
specific suggeétions were ?xpressed.

A few of the ideas fécused,around one central noint:  the
designation of a specific individual and/or unit as Inforsation
Dissemination Specialist or Coordiﬂgfor for the SEA. It was recom-
mended that the designated dissemination represe . ive constitute an

entire unit since more than one person is neede. for the multitude of

. tasks involved in dissemiuating information from the SEA., To facilitate

inter-agency communications and operations, it was also suggested that
an attempt be made to develop somé method of standardiéation of such
coordinating individuals or units.

Discussion groups recommended that communications from the SEA be
expanded in many directims: to the diverse publics--both lay and
professional--as well és to USOE. A broader ch.inel of communication
than the local superintendents was recommended to improve the dissemipation
system betweer: SFA ard LIA, ‘io strengthen communication between SEA

’

and USOE, it was suggested that state periodicals, publications and

135



Fevayt

‘“assure de1ivery and possibly evoke some rosponse.

To further

"improve communications to USOE, it was a1so recommended that states

’provide information on the evaluation of Title III programs and ' »;*»'5

other projects.

o The.idea brought forth in one discussion group of organizing
state or multi-state input into ERIC was expanded 1nto the broader‘
icea of deveIoping regional dissemination capabilities in each state._h.,:"

A final suggestion concerning ways that states can strengthen

USOE efforts dea1t with the possible coordination by the SEA of a11
local, state and federal roles in various d1ssemination programs.

During most discussions, groupsiindicated favorable-reactions‘
to present supnort from NCEC such as'on-site*visits from USOET?’

personne1.~ They also e\ptessed appreciltion foz the request by L

NCEC for input from the states to ﬁmprove alt facets of that support._

‘ June 21, 1971

Prepared by the Pesearch Information Unit, Office of Research
_ State Department of Education. :
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JZATION: AN ACTION GUIDE rOR THE CHANGE AGENT

Paul A, Leary, EA4.D.

st Virginia University Fehabilitation’
Research and Training Center

13%
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nsssncu UTILIZATION' An’ Action;;Guide_;.for the A
' Change Agent s

I‘

the schools today is’ their.lack of ability to take on new deas

VA
e

;1that_pedagogically the schools are the same now as in the time offi

Lincoln.‘ All of these: problems are very serious.-

We live in a time wh n the schcols are plagued by troubles.~¥:

point where social critics are saying,zend no! unjustifiably, )

‘4‘,

I am of the opinion, however, that the biggest problem facing B

and to effect viable, productive change within their ongoing

operations.
. We're all familiar, I am sure, with_the Mort thesis, that
states that the lag between production of knowledge and its

utilization in the schools ranges anywhere from 25 to 75 years (r0) "

We re also aware, I'm sure, that some innovations and new ideas

have spread faster than this hypothesized gap, but that these
ideas have not been adopted systematically. They are very rarely,‘
if ever, evaluated and usually never fully implemenied' |
We're still at thatiprimitive stage_where ve don'thknow much j:r?ﬁ

about where teachers get their ideas or how to effect change in ,:?:

" hierarchical organizations., I submit that if you find someone

‘who claime to know the answers to these problems, you arefbeing

; seriously misled. !ile are at the point, I think, where we are

138
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é’the role framework of research, diffusion, diesemlnatlon, -and

i utilizatlon. The South Carolina pro;ect calls thelr change agent

Dissemination Spec;alist. The Utah progect calls the person a
I.oource Agent. The Oregon program calls thelr person a Fleld
*Agent. Vocatxonal Rehabilitation has in the recent past dded ‘a
role called Research Utillzatlon Specialist. —All these roles '

3 _assume that the people filling them will improve practice in tPe

L

schools or in social welfare agencies. When boiled down to "\\\
-basics, the stress ultimately rests on diffusion, dissemination,
‘7eand utilization, or use of ideas.

Paul Hood, of the Far West Regional Laboratory, spoke’ to you
last fall and said that important dissemination functions are the
same everywhere,'but because the change contexts are different
we are presented with a situational interaction problem.

Dr. éood's point is true. But what are these important func-

- tions and generalizations that can be of use to the change agent
" and that are the "same everywhere"? I think the rational change
“agent or disseminator needs this knowledge in order to function,

' no matter what context he is working in. There are some research

findings that can be of use to the disseminator and they are

reviewed in the following se~%inn,
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fqﬁneeearch has been done in diverse fields regarding the dif-
Jion, dissemination, and adoption of innovations.: The most

productive field regarding this area of study is that of Rural
”how people adopt new idees since the early 1940'5. Other viable

;fcine, industry, voter opinign, and education.

This research has yielded some viable generalizations that

“H"one should be aware of when attempting to effect change in the

Jifi_echools.

: ti_ | The first generalization of importance is a finding from the

f-£ield of rural sociology that states that people do not adopt new
idees, practices,vand products upon first hearing about them.

Q.;neteed, people proceed through a series of discrete, identifi-

-.ffibis stages in adopting new ideas. (7, 8, 14, 15) These stages

. are:

- _5.:-:‘« i

1. Awareness = The first knowledge ebout a new idea,

.product, or practice. ‘

TRt

DR T {0

e ‘i“";‘_‘ R
N
hd [

Interest - The act of seeking of more extensive end

B

detailed information about the idea to determine

its possible usefulness and applicability.:

3. Evaluation - The weighing and sifting of the acquired
. information and evidence in the light of the existing

o conditione into which the practice would have to fit.

» Thie etege ie eometimee celled “mental triel.

*Sociology.g Rural Sociologists have been systematically studying;-.,

Tfresearch has been done in the fields of mass commun-'ation, medi-

PR
FI : r . § e T v
Ao v , ’ L \ |40 PR , Lt
L L T S e 1 R TR A IR A PV (O S R UYWL 7 )



jﬂthat information sources vary in: their effectiveness at differeﬁtf

e - idea ‘accompanied by acquiSition of information on

-Trial - The tentative trying out of the practice or

how to do it, and | |
5. iéQQEEEEE - The full-scale integration of the prae- . 'h.ﬁﬁﬁf
“tice into the ongoing 0peration, ) ‘ o D

A second generalization of importance to the change agent is

i 'tages in the above-mentioned ,wareness-adoption continnum. (l, B)x‘,j

o Impersonal information sources such" as radio, magazines, news-

‘ and even sone mental trial. However, ‘in the latter stages of

"ipapers, etc., are quite effective in creating awareness, interest,fff?

ULAKEIe} Yy . 0

'5'this continuum personal sources of information are necessary in ‘;Qﬁf

" order to assure trial and adoption. (2, l3) The implications for

~  the "change agent" are unmistakable.

A third generalization that should constantly be kept in

mind by the interested "change agent; is that organizations have

- within them people who are called "opinion leaders." (13, 19)

An "opinion leader"” is a person within a group, who because of

rank, status, role, or personality, is the one looked up to by

" other members of the group. Almost every decision or new idea

that is accepted by a group must be first legitimatized by these‘
"influentials) or the idea stands a verngood chance of failing
in being adopted. It is crucial thatmthese "opinion‘leaders" be
first identified and then utilized in fostering adoption of new

ideas,

IR | 141
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practice. (8) In short, the target audience must be involved

iﬁ-its chances of "eurviv;ng“ are greatly enhanced.
A further generalization that has extensive knowledge to
substantiate it is that the new idea, practice, or product ‘should

have a clear-cut advantage over that which it is attempting to

*r

L replace. (12) Demonstration of a clear-cut advantage enhances
.rthe chance of innovation becoming integrated into ongoing prac-
i tice. ‘

Consistent with the former generalization is the one that
the new idea, practice, or product should be easily demon-
.estrated. (12) 1If people can readily see the new way of doing

5 things and find that it is woikable, its chances of adoption are

w
l

a5

increased.

5 A tactor that appears ohvious and not worthy of mention-but

1 that is not considered many times in an adoption attempt, is

_,in the early stages of the! planning for innovation. If initially |

f%:involved with the planning for innovation, when change does occur,;m

'that the new idea, practice, or product should not violate existing ¢

value structures. Any innovation that is too radical a .departure
from existing value patterns usually fails in being adopted. .Con~
sietent with this finding, the innovation proposed should be as

| congruent as possible with existing value structures. (11)

o124, 142
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If an innovation costs too much money to utilize, its chances_
of adoption are limited. If the innovations can be instituted

“ith little or no 1ncrease in expenditures, their chances of bein ]

adopted are increased. (8) .:“ L ‘,[

If partial adoption is possible. the new idea prac

.,...___._v l

5

product will more readily be utilized. If one can set*

ﬁﬁ day-to-day
T:operations. Implied in much of this d*wcussion, however, is the
idea that adoption can be considered frcm another poznt of view.
%ﬂ Adoption can be considered as a decrear.'.y of resistance to
:'any change.

Whitney (18) states in his study regarding'inventions‘that
i5 the use of any invention or innovation may be described’in terms
of the combined factors of demand minus resistance. Indeed, each
i of the five stages in the awareness-adoption continuum may be
viewed'as phases or stages inureducing resistance. One could,

‘therefore, plot a "resistance curve" which would be a mirror image

;o

or direct opposite of an "adoption curve."




advocates were in the first stage. v;”

v,
L

~now resist any new change.

bl
+

fft?:f 1. The change is a threat to the eatablished d‘ii i;x o f'ﬁ#

social structure.

El{lc |

JAruitoxt Provided



Meyerson and Katz i9) point out in their study thatifads.
gain rapid acceptance because they'do not cause change in the
social structure, or in patterns of inter-action and communica-
tion (i.e., hula-hoops) | | | |
' 2. Bn innovation can be a. threat to vested
interests. g | » B .

_ ~ Some research shows that when a ruling minority has vested-i
5ﬂinterests in keeping things the way they are, only token innova-' o
fstion takes place. On the other hand, in a study done by Waiss (17),"1
it was determined that change may be accepted at upper levels of

a hierarchical organization only to encounter vested interests
at lower levels in the organization.
o 3. The innovation can be a threat to the

individual.

Individual resistance to change'is usuaily because the_person.
~is unfamiliar with the way things will be done when the_change is
-instituted. They are content and satisfied with the wa&,things

are and, hence, resist any innovations that may chenge their day-
- to=-day activities. A change also can be construed as being a
| threat to the individual's status. then a change appears’to dimin-
ish the infiuence‘or power.of.a certain group, the change will be
vigorously resisted.
4. Resistance because of the characteristics

'of the innovation. ‘

Sone innovations are resisted primarilv becaue« fhav féqnire

group acceptance rather than individual acceptance and *2

i ﬁ*iﬂ nj%s%m *"n




The difficulties involved in understanding ‘the phenomenon 'ifif

_ (5) when they .

S "The emotional aspects of change are many. They"'
.- include general feelings and attitudes ‘about change,,
- 'wishes to change, resistances to’changes,, acceptance
- or rejection of change efforts. Idcntificatio “with
. change, denial of change and a variety of ego efen—
. 'sive responses to change. These aspects. of . change,
based as they are on present and past experiences: ~
.~ and fantasies, require careful and sensitive scanning,ﬁw
B understanding and working through:on the part of strate~
: gist and receiver alike.” (p. 187)

@;ﬁodels of Dissemination and Utilization

;ﬁ” In last fall's speech, Dr. Hood also told you thatfthe‘prob-
o
s,;

lem of research utilization could be viewed from four perspectives:

‘{4 i e
“». 1. The Research Development and Diffusion. Perspective (RD & D). j

”ﬂ; Dr. Hood called' this the rationalistic approach to
;;f ‘Besearch Utilization. He used his own Far West Lab- ' o
?? oratory's ALERT system as an example of this vac*i ----- T .
2: approach to RU, RD & D basically addreSses itself
gﬁ"i to what roles and settings provid° the needed func-

tions for nethods of improving pfactice.

L2, The Problem Solver Perspective.
fﬁf. This perspective danle with +he amaa A% indieidual
N 123 T P S
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utilization of 1deas.

. Y
' ‘

T:oihinq;for'Chaggoihéents

Soat . ' 4 '

‘One of the questions stated in the project summary of the

?exas program 19, 'What needs for speoial kinds ofytraininq do

,inoluded‘in tne‘ou riculuma‘

AR
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Lcan hest effect social change. It is necessary that the change
'agent have a knowledge of the many variables involved in the pro-
;cess<of social change. I believe that the degree of one s knowl-
;edge in this area is directly proportional to the degree of :
ﬂ;.fsuccess one can expect from him. _

'The‘?Change Agent Training" shouldﬁinclude also insttuction"'
in the conducting. reading. and interpteting of apprqpriate
;f,.research. It is only through a knowledge of these areas that the

‘Change Agent will be able to shorten the gap between research and
the practitioner. An extensive knowledge of experimental design,
statistical principles, etc., are necessary ingredients in the
repertoire of a successful change agent. It.stands.to reason'
- that if one's job is to disseminate research results, that the
diffuser or disseminator have a knowledge of research methodology.
A successful change agent training program would also include
instruction in communication techniques. A change agent must
have the ability to communicate the knowledge that he has derived;
extracted, and interpreted. 1In short, the change agent must also
be an instructor. .
;' The change agent training should also include the skills for
evaluating change efforts. The evaluation in the form of feedbacx
provides the change agent with a guide for future activities.
skill in appropriate evaluation techniques is extremely crucial.
Once.receiving the training, the change agent's early activi-

ties should be chosen with great care. Innovations and new ideas

148
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; ing ways of doing things. They should be ea311y demonstrated,
f;and the ease of implementation should be stressed. It is crucial

gthat participating agencies dssure early success for these

dfspecialists.ﬁl

. Early success W111 assure that the specialist becomes a

" Extension Agent is due to the fact that he is considered a highly
jw reputable and reliable source of information by the consumers of

-

'?‘that information.

In short, if the initial entry into the field by the change |

,ﬁ agent is with innovations and ideas and intervention strategies
“ﬁfof dubious quality, subsequent endeavors w111 be considerably
‘Riless effective no matter what the content. -

At this poznt I would have liked to have included a discus-
li‘sion about training in general, but time does not allow. Suffice
:? it to say that I think training is inherently a part of dissemi~-

) nation and research utilization activities. People interested in

‘:.difquingl disseminating, and gaining utilization of ideas should

- be aware of research germane to the actual act of condicting

training, for training is tHe most commonly used vehicle to

assure utilization of ideas.

,br61osing Remarks

-

I would like to close with the observation that change takes

time. C““ 152 reguires a tedicus, frusiwsaiing, long-term invest=

:ﬁ,ment of time, money, and skill, with stress on the latter. I

EMC e \ 131 4 AQ
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'ink what I'm saylng is, "Don't give up." Don't feélfthat".f

.’\I,

!change wzll never come." It will come, but you have to perse-~

%ere and work at it.
| The typical change effort starts with the change agents'
Hworrying about the quality of thezr work. They obsess and pro—-

-t

crastinate and want to be sure that what they are going to dls-

—— 4

seminate is worthwhile. I am reminded in thlS case of a quote
‘from Cardlnal Newman who sazd,‘"ﬂothlng would ve done at all if
%gﬂa man waited until he could do 1t so well that no one could flnd
).tfault with it." So be sure that your ldeas are quality: ones, but
don't hesitate uvut of fear of their belng accepted.

Once we have started the intervention, many times change :
agents get extremely frustrated. “No one listens,to us," they
Bay. Progress toward adoption is undiscernable. They wonder,
"Why don't they listen to me?" I am remznded of the quote I
read recently which was a paraphrase on a popular expression. f;-:

'%Z;It reads, "Hell hath no fury like an expert scorned." Many times

' we are frustrated, even angered, by the lack of response to our

efforts. I feel that this is a most serious occupational hazard.

I think a high threshold or tolerance for ambiguity and frustra-

- tion is an extremely important prerequisite for anyone engaged

in dissemination activities. ‘

Many times out'efforts are unsuccessful; probably more often
than not. But when an idea, practice or product does get dis-
seminated and utilized, many times we do not get tﬁe credit.

People react as is typified by a quote from Victor Hugo, "An idea
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ome is not to be resisted." Peéple say it would
yway. P :

* that it didn't happen simﬁiy by the passage of

. hapgen 1 a haphazard'w§xfiand it was not a

Téﬁ}ll know, and I'll knpw, thét yéh ﬁdrkéd, slaved,”

ilemed to make it happen.

itely, isn't it enough of a reward to know that we

be done? I thinl it is.
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